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Preface

This report contains descriptions and progress of five of six projects
funded, or unded in part by Title III ESEA. A formal Jvaluation of the
sixth project will not begin until September, 1972.

Moreover, two of the projects are continuing projects--The Rubella
Program and the Columbia Road Pre-School.

Because of the imposed freeze, the projects operated for some time
under unanticipated handicaps, including the external evaluation process.
However late, consultants were contracted by the Departments of Research
and Evaluation, Division of Planning, Research and Evaluation. These con-
sultants are experienced, and have expertise in the concerned areas of the
projects.

It should be noted that very frequeni: contact was made between
Project Directors and the coordinator of evaluation of the projects. Also,

on-site visitations kept the lines of communication open in the evaluation
process during the freeze.

.The Evaluation Report of the "Open Space Schools" is a final evalu-
ation of Cycles I and II of the project written by th n. contracted con-

sultant. Cycle III of the program was written by the Coordinator of
Evaluation.

Location and titles of projects are as follows:

Columbia Road Pre-School Pilot Proiect (Continuation

and Final Year of Title III Funding)

Calvary United Methodist Church
1459 Columbia Road, N. W.

Montessori Pre-School

John Burroughs Elementary School
18th and Monroe Streets, N. E.

Continuina Education and Services for School-Aae Mothers

Webster Girls' Junior-Senior nigh School
10th and II Streets, N. W.



Develmment of Complete School Program for Rubella
Children Beginning During the Pre-School Period

Jackson Elementary School
31st and R Streets, N. W.

Parent-Partners Traineeship Proposal For
A Parent Education Program

Aiton Elementary School
533 48th Place, N. E.

Training Center for Open-Space Schools

Ketcham Elementary School
15th and U Streets, S. E.

Langdon Elementary School
201.h and Franklin Streets, N. E.

Shaed Elementary School
Lincoln Road and Douglass St., N. E.

T'l^mn*-ary School

Burns and C Streets, S. E.

iv
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INTRODUCTION

The Columbia Road Preschool Pilot ProjecS a second-year
1 perimental effort conducted by Washington Preschools, Inc.*
1 e Project was designed to serve ac a model school that provides

Ian experimental settin:7 for early childhood educational programs.
:rditionally, the Project was designed to be one of outstanding
A _aZity where children, parents and staff from racially and
leconomically diverse backgrounds can work together to .maximize

! -'e growth of each child and the humanistic benefits to the

I
tal community.

he School is located in a high-density Black poverty area
thg; District of Columbia near the 1968 riot-torn.14th Street

..,rmdor, 'a fact deriving from the School's origins in post-riot
discussions between rerresentatives of the Columbia Heights

=unity and Washinf!tOn Presehoolo, Inc.
1

.,

The Project features a learning-team ap.proach in w'hich
1 rents, as well as children and staff, are involved in the educa-.

L onal process. The opinions of"parentn are welcomed and have a
venuine infZuence on policy and curricurlum. Coordinated use of
re home and 'school and the learning environment.of the child is
I. continuing objective. The school itself provides an opportunity
,or conctIluctive interaction among.diverii.e community groups -
"f.nner" and "outer" city, affluent and poor, black and white.

I

rents of diverse backgrounds and lifestyles come together over
-fimmon problems ,and interests.

1

The School began in the Svring of 1P68. Community interest
.,:s hich and Leaders of the Co'lumbia.HeightS Community Association
Lent t7:eir support. The Calv,-.2T United Nethodict Church, seeking

I

further- its involvement in the community, offered space at
nimum rent. Fliers were sent out and a comuunity meeting was

..ield. It was attended mostly by nii.ddle-income blacks and whites
.. eking a common meeting ground in the tense atmosphere of racial

I _.04ation following the 1968 civil disturbances.

A staff was brought together and began knocking on door6 to

1
.cruit children. There was come suspicion at first and it wasn't
ntil the school was established that people began to come in on
.heir own.

1

Washingfo'n Procel:oels, Ine. (!.TI) 1M a priva-fc., non-profit

1

.
lmr:unity organi:,aen, founded in 1067 by a group of concerned
zshington eiti:;enc. WPI develow, :..t.::)ZemenDv and promotes early
,:ildhoee: f.:Ct:V:7tf::: ',.,PC.PC. ev.'ete,..7:.ng fen tl.r educationel

i

. taiity an2 .l'or :..:... s:,z...srz.e.: the:, .:.Polido for interaction az;:on[i.

:verse oe:::::w::::::
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Many parents helped the school to get started: they donated
;1 id built equipment and painted the classrooms. There was a
"representative parent advisory board, but it was selected by the
(lirector. As the school grew, parent input was indreasingly

:1 ntght.
,

The Columbia Road Preschool Project received funding from the
i

1 1.tle*III Program initially in September, 1970. The Evaluation
H.2port contained herein focuses upon the second year of the Project
.
during which Title III funds were received.

1..This Evaluation Report describes 1) the populaton of pupils
served by this Project, 2) the objectives of the 'Project, 3) the
1"..9mponents of the Project designed to reach these objectives, and
1 )'information on the extent to which the objectives have been
-reached.

T ;
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,CHARACTERISTICS OF PARTICIPATING PUPILS

The pupils in the Columbia Road Preschool Próject come from

1

he immediate poverty arca, the adj:teent middle-income racially
%nixed Mt. Pleasant area, and the middle and upper income areas of
Northwest Wachinaton.. The number of Black children in the Project
I8 tW?nty (20) Olich represents 43% of the total schooZ. fnhe

,umber of White children is twenty-six (26) which represents 53%
of the totaZ Project population.

The Project:has three classes as fol.Zows:

-A. Three-year-old Class Jf fifteen (15) pupils

B. A Transition Class of fourteen (14) (Zate 3's
and early 4'3)

C. Four-year-old CZass of seventeen (i7)

Lildren at the school there are approjimately twenty-one (21)
In terms of the socio-economi hc status of te families of

rr 46% who come from poor homes; the rest are from the middle
ncome catego-24y and the upper income category. The children are'

lly.of good physical health and free of major emotional
problems.

1

[

EVALUATION DESIGN FOR
THE COLUMBIA ROAD.PTWCNOOL PROJECT

The evaluation of the Columbia Road Preschool Project con-
,ists of several major parte which follow each other in a logical
fashion. The first major part of the evaluation focuses upon the
,bjectives of the Project. These objectives define the direction
-If the Project and enable us to predict the moat likely outcomes.

The instructional pror:ram and the environt::ent in which the
Lrogram is carried out is Orsignificant importa;7ce in determining
the extent to which objectives are reacked. Thp Program is the
rnstrument through which we are able to reach our objectives.

The actual implementation, and operation Of the Program pro-
-,iaes thc opportunity for pr vocess eo'luation. This relates spcci-
.

/..eally to the extent to wnich the Program iv cairied out as
planned or otheroise modified in a c:istematic manner.



The collection of baseline data to be used as a reference
1...sn

't
in meanuring eh n

pect of thc evaluation. In the present evaluation, much of the
.nooes in relevant behaviors also a major

desired baseline data was not obtained becaune of the lateness of
r unding for evaluation. .The Evaluation wiZZ utilize as much data
1.rom the previous year as possible in establishing criteria or
baseline points.

In addition to initial baseline data there is also a need for
interim and end-of-year data on the same variables. Data obtained
-4'n this fashion enables us to note the rharg.es which resuZt in the

I hild as a function of the Program.

In regards ta observed changes it is'important to point out
. I he necessity for us to be able to specify that the changes result

rom the Program and not other variables over which the Project
has no control. This means, of course, that we must ruZe out or
am') and document the effects of other systematic variables in oyr

- xperimental setting. Our anaZysis of the Project to date indi-
cates that the Prociram being imolemented is the primary.training
1_2ctor for children in the Project.

All data which assesses the outcoetes of pupiZs has been ana-
ryzed by appropriate statistical techniques. Ta the extent possi-
LZe the results are stated in statistical terms..

GEHERAL OBJECTIVES'OF THE
COLUgBIA.ROAD DAY CARE CENTER

The objectives of the Columbia Road Preschool Projedt reZate
I rimarily to the pupils, parents, and the Administration of the
Lroject. The general objectives which pertain to pupils are as
follows:

A. To assist in the cognitive d:evelopment of each child.

B. To assist in the-emotion'at and sociat grci,Ith of each
child.

*C. To help eacl: child develop positive social attitudes
toward other children and conversely, to inhibit the
dqvc/opnont of stereo-t:inical attitudes and concepts
amonO c;2ildren of different backgrounds.

-



D. To assist each child in developing.a positive self-image.

E. To prepare the chiZdren of the Project to assume academic
work at a higher level than that provided by the Pre-
school, i.e., prepare them to be ready for kindergarten
or first grade work.

More specific objectives for pupils will be outZined in the
12etion pertaining to the Program.

The primary objectives relating to parents cgie ds follows:

A. To involve parents as an integrrl and vitaZ part of the
school and thus.their own children's schooling.

B. To provide parents the opportunities of shared experi-
ences with persons unlike themselves in spveral ways in
order to broaden the parents atti.bud.inal base and to
Zearn and appreciate the life styles of ethers.

C. TO assist parents in obtaining knowledges,*skills,
understandings and attitudes that zjill help theiv chil-
dren in these same areas in school, i.e., help prepare
:the parents to become change agents for their children
as well as the community in which they live.

..

OBJECTIVES OF THE PROJECT ADMINISTRATION

In order to.reach the objectives which have been outlined for
3pils and parents it is necessary that the Director and Staff ob-
1;ain the following types'of objectives:

1

A. Design and implement a curriculum or curricula,to assist
the chiZd in all areas of development and concern.

B. Design and prepare a learning environment that will
assist in obtaining Project objectives.

C. Obtain appropriate instructional personnel to ca2Ty out
the plans of the Project.

5 22
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D. * provide for adequate commun'ication between the'Pro-
ject Director and Staff, and parents, between Project
Pf;rector and Department of Research and Evaluation
Puroonnel at the.Washington D. C. Public Schools Office.

E. TO plan and implement appropriate,training programs for
teachers, asSistants and others involved directly in the
Project.

P. To assist in the evaluation of the outcomes of the
. Project..

I.

THE PROGRAM OF THE COLUMBIA PRESCHOOL PROJECT
.AHD RELATED GOALS

This section of the Report presents the major areas of growth
9on which the Project has focused and the specific goals the PPO-

i.?ct expects to reach for each age group of children. The
i.nstructionca methods used to assist the child's growth in each
ea are also presented for each aiica of growth considered. The

I eas, their goals and methods are presented below.

-THREE-YEAR-OLD CLASS

- 6 - 13



A COGE2T1VE SKIfts DEVELOPNEPT . .

1
1. Coals and Expectations'

-

.

,

a. Name and distinguish colors, as well as.knowing which
. colors can bc.combined to form some of the secondary

colors.

1 , b.

. ..

.Recognize basic shapes - circle, square, triangle.

Ie. Recognition of own name: .......

d. Ability to recognize differences and match identical

1

'pictures. ..

_

. . -
,

e. Awareness of spatiaZ relations - over, under, behind,
in front of.

[ f. Rote count to 10.

levelopment of verbal shills emphasis is placed on
the results that can be aehieved through the use of
language so that the childiwill be motivated to

1_

develop verijal skins. Children arelearning that -

ith clear, careful- ereoch, one may convey a thought
or desire that win result in some type of action
being taken.by.the person addressed.

2. Methods

1_

a. Colors - play dough is mixed in two primary colors.
Eventually children mix the play dough and note the
.new color that.is formed. Children are encouraged to
help mix the paints and note how to form new colors.
Colors are used in games and dances.

b. Shapes - objects and cardboard or wooden patterns of
various shapes are made available to the children.
Some children play with the shaes and recognize them

..by name and others even attempt to trace the shapes.
Teachers have introduced .games which involve colors,
shapes and numbers together (e.g. give.me 3 red circles).

C. Verbal skills - methods used earlier in .the year are
still generally employed: .

(1). Daily sho:,) and tell during which children share
experiences.

(2). Encouraging children -;-) ask for articles by name
and to otherwise verbelize their wants and needs.

14
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(3). .Question and anser times efore and after triPs
.and special. experiences.

(d). Daily story time.

(5). Teachers devote much time to conversing with 'the
children both individually and in groups.

(0). Lots of oppartunities are provided for children
. to engage in activities quch as dramatic play or

snack time where conversation tends to flow
freely.

.. :-
(7). Children are given lots of.positive reinforcement

.

for all.attempts at verbalization.

, SOCIAL AND EArOTIO:.1AL GROWTH

f 1. Goals and Expectations

Children are much more able to tolerate a certain amount of
frustration and delayed gratification by this time of the
year. They are better able to tecintrol anger and have
learned to deal with feelings through verbalization. They
have also learned to share teacher-time and attention, as
well as classroom equipment. The cZass is able to func-
tion as a whole when the activity requires this and, at
the same time, can relate to adults and each other on an
individuaZ basis. As a group, the class has remained very
affectionate -- a genuine fondness still exists for one
another even though new "best friends" are made ever:,, day.
The children seem much more eelf-confident and out-going
and all are able to perform for both teachers and class-
mates in music and dance activities.

The ellphasis placed on attaining independence has met with
great success. All are able to put on their own outer gar-
ments, although some stilt need help with buttona and
zippers. In all'elassroom activities, children have learned
to do things without teacher assistance and can also rely
on.their own initiative for finding things to occupy hem-
selves.

By this time of year, attention spa;is have lengthened eon- 1

siderably. Most children can sit for at lca:3t 20 minutes
during a group activity and can work indep6ndently at an
activity for a greatly increased Zpngth of time.

-

One of the major concerns is that of helping the child to
develop a positive image of himself and hic family. Great
changes arc now apparent especiallli in those children who



seemed quiet and inhibited gt the $start of thc year.
Their newly-emerging confidence is evident$ in all of the
daily classroom activities. Rach child has come to think
of himself, his family and 'hic community as something
special.

2. Methods

At the three-year-old level, much is done.to heip the
child become aware of the fact that there are other people
in his world and that this fact is attended by both joys
and fructrationo: it is very nice to have a.friend to
play with, but sometimes it's not so nice if there's only
one bicycle.and both of you want itl; it's fun to throw
sand at people, but if you do they sometimes cry or get
.very angry. Teachers try to make childrer: aware of the
necessity for being considerate of the feelings of others
and for learning how to share. They encourage children to
teak about sharing and structure a world with some chall-
enges, but also with the assurance that everyone will be
treated fairly. Children learn that there is an end to
waiting and that they will always get a turn, be it at
playing with a favorite toy orysitti.ng alone with the tea-
cher: At first, teachers must frequently intervene to ba
sure thet everyone does; indeed; get a turn, but gradually
the children internalize the rules of fair play and apply
them without frequent reminders.

Children are asked to breathe deeply when angry and to
think about what has made them angry before striking out
physically. This deep breathing seems to relieve much
anxiety and tension.

Teachers help children to become flexible and "roil with
the punches" by maintainfng a Polaxed, low-keyed atmos-
phere in the clascrowa. Teachers endeavor to remain calm
in ail situations. They might express displeasure at a
chiZd's behavior or at an unpleasant situation; but they
try to do this in an unemotional way so that a child never
feels that his relationehip with the teacher or with his
peers is being threatened. The behavior is criticized or
queationed and not the child hf.mcelf.

Activities that are interesting to the ehiZdren; and that
obviously require quiet attention like stories, use of the
bag of textures ancl shapes, the tasting tray or the smell-
ing tray have been a regular part of the classroom routine
throughout the year. In this way, children are motivated
to remain relativeiy q:ciet for a certain span of time
because it makes an activity L:ere enjoyable. Stories arc

16 9



fun and you can't hear the teacher if you're making too
much noiee. Children aro always given reasons why certain
behaviors are appropriate and not merely expected to per-
form in a certain manner to satisfy an adult whim or to
conform to.a book of rules.

Children are reminded quite frequently of their import-
ance. Their accenplishments are always highly praised.
They realize that any.contribution they might make in the
form of a song, a dance, or an experience they've had is
welcomed and valued.

.

Each chi'ld has a bucket with his name on it sn which to
keep his personal belongings and the, things he has made at
school. There id a chart in the room on which cards with
'the children's names are placed as they come in and also
Ia coat rack with a chiZd's name above each hook.

SCIERCE

1. Coals and Expectations

Beginning-of-the-year goals ofvZ6arning to care for living
things, becoming aware of seasonal changes and the ways
which cooking and freezing cause matter to change form
continue to be emphasized.' The children have learned that
animals have faaZing.c and non ha hurt by rough tr'oatmant
just as people can; that animals need food, air, water and
warm dwellings just as people. Through.comparisons of this
nature, the children have come to insist -upon gentle hand-
ling of the animals. Loving care and much tenderness is
lavished upon the small menaflerie and one of the most
important duties of the day is feeding them and helping to
keep the tanks and cages.cZcan. It was a very exciting
day when the mother gerbil had babies and the children are
anxiously watching the growth of the new additions. This
has provided a perfect opportunity for discussion of the
way in which mothers feed their young.

The children have learned to care for plants and alfio
about scec7s and how to plant them. They have also learned
about roots and watched thcm sprout.

2. Methods

I _

a. Several pets are kept in thc classroom; 8 gerbils,
2 turtles and-4 fish. Children help to care for these
animals, learn about thoir needs and habits and learn
to treat them humanely.

b. ,Each child planted ::Innias and gladiolas and was
reeponcii)Ze fcv

17-20-
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C. Teachers cut opcn flowers and fruits to show the
parts. and seeds.

d. Weather is noted daily and discussions of seasonal
changes prompted by frequent walks.

e. Cooking is done about once a week. Bread, muffins,
waffles; pancakes, pizza, jello, popcorn, pudding,
cake and cookies are some of the things that have
been made.

PHYSICAL DEVELOPEgT

1. Goals and Expectations

ea. Health habits - by this time of year children are
expected to 7:ana:7e toileting and washing up.by them-

!

selves and are expected to have good control of
elimination.

b. Large muscle development - children are expected to
make fu4Z use of tricycle's, climbing and other play-
ground equipment. w

iT

1

c. Children are expected to show some body awareness and
control of breathing. .

.d. Small muscle development - children are expected to
begin to be able to manipulatwscissors, crayons,.
paint brushes, paste and puzzwles.

1 2. Methods

1

a. Desirable health habits are discussed and repeated
frequently.

b. Children have a daily outdoor time during which they
either ride tricycles and use climbing equipment or
waZk to the playground which is well equipped.

.
Frequent se is made of games and records which stresS
body avareneSs. Children are taught to relax each
port of the bod;, scparcite.ly. Deep breath:ng is also
discueoed and practiced,

d. Scissors, paste, crayons, paper'and pZay dough are
alwanc available. A ncw art activity is set up each
day co that children can learn to do increasingly.
finer work with-snail muscles. Other mant:pulative
games ouch cs puzzles arc also available.

1:
e.

- 12 .-
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E. MUSIC AND PAPCN 3.

' .1. Goals and Expectations

a. Learn simple songs and verses.

b. Develop 4stening ckills.

c. Respond to rhythms and follow directions on records.
During the course of the year the children have
learned to respond with ease to many kinds of music
and also to move freely in dance. Those who were too
shy to dance to "Soul" music at,first are.now devel-

. oping great style..

d. Appreciate "home" music.

2.. Methods

a. A variety of music - Soul, African, Negro spirituals
and folT - are used in the three-year-old class.
African chants are very popular with the children now,
although they thought them letrange at first ard found
it difficult to respond.

b.' "Soul" music is played3frequently and the children are
encouraged to dance. At first only the Black children
who had been exposed to "soul" music and dances at
home were able to move freely,bu't soon the others
were able to join in. Playin6. "home" music at school
helps to bridge the gap between the two environments.

c. Records with clear, simple directions are used often.

d. Musical instruments are used for rhythm activities.

CUTTURAL DIVERSITY

1. Goals and Expectations

By the second half oft:he year; three-year-olds are
expected to begin to notice physical,diffcrencos between
their claccnol. They (-Inc aioD oxpeoted 'to have devel-
oped some aress of t7ie !jarious c/a-tulles that accomp-
any these differences. It is also expected that any
earlier tendencies to play only with those of one's own
culture will have disappeared and that aZZ children will
play freely with one another and learn from one another.I.

19
ORO



2. Methods

3 Often explorations in the area of physical differences are
not verbalized but take the form of touching and feeling.

renees and hcZp tem to verbalize their perceptions.
Teachers are quick to note when children perceive diffe-

h
Differences in hair texture and color are discussed, for
example, as well as the fact that those with kinky black
hair also have darker skin. Varieties of skin color are
also pointed out. Sometimes teachers will initiate con-
versation on differences by 4rovein- curiosity. One way
in which this is done is by using a variety of wigs with
both straight and kinky hair. An Afro wig has become the
favorite dress-up item of some of *the white children. A

'visiting parent may provide an opportunity to discuss the
variety of skin colors within families.

Efforts to develop an awareness of an appreciation for
other cultures generally take several forms. One of these
is the use bf different kinds of music: folk songs, Soul
music, songs in other Zanguagec, African rhythTs and
chants. Another is by providing opportunities for chiZ-
dren to taste the traditional fitoods of other cultvres:
Jewish, African; Soul, Oriental. Films,.books and pic- -

tures depicting pnopie of other cultures are frequently
used and dt6played in the classroom. Appropriate parents
are also used as resources. An African couple, for exam-
ple, came in to cook a meat and demonstrate how to wrap
a tul,ban. The two weeks prior to our African feast were
spent discussing Africa and Takin,j maps and masks. AtZ
this was prompted by the presence of an African child in
the three-year-old cZass this year.

.6

FOUR-YEAR-OLD-CLASS

r. COGNITIVE SKILLS
. .

. .

1. Goals and Expectations

I

.

a. Every child can read his own name and knows the sound
and name of the first letter of his name. Many chil-
dren know ail of this about everyone cZse's name.

I

Every child can recognize.the words on the HeZpor's
Chart, and do the tasks unass-isted. Some children can
write their names and reeogne most lettcrs in the
Ialphabet. Reading readiness Petivities listed in the

- 13 -
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first quarterly report are being continued with the
addition of even more individual work in this area to
accommodate the various levels of.reading readiness
that exist among the children.

b. Most children can rote count to 20; understand,
manipulate and recognize the written symbol of num-
bers to 10.

e. Most of the chiZdren can name and distinguish primary
and secondary colors and can .-aeate their own secon-
dary colors by mixing primary ones.

d. AU can name and distinguish circle, square and tri-
angle:

e. In the second half of the year much time has been
spent on teaching the following concepts, in a vari-
ety of z,Jays, with much-success:

(1). Size - big, smaZZ,.compared to what?

(2). Spatial relations - ber, under,. next to,
behind, in front of, beside, up, down.

(3). Temperature - hot, col.d, warm.
Effect on water - freezina, melting1 snow and
rain.

(4). Weather - familiarity with terms: cloudy,
sunny, rainy, snowy, windy.

(6). Time - yesterday, today,.tomorrob, rote days of
week, name of month.

;

(6). Camnunity helpers - postman, pOliceman, etc.

(?). Seasons - winter, spring.

f. All children are familiar with body parts.

2. Methods

a. Readi:ng readiness - emphasis has been on learning
names and the activities have remaince7 the same as
those stated in the first report. name cards are
used fur recognition purpeces and the teacher writes
nans on all work. Letter games and alphabet books
aro stM used. Games are played, encouraging chil-

&on to find or name object that begin with the
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same initial'consonant as their own or someone else's'
name.

Z. Numerical concepts

(1). Write number on chalk board; children put that
many fat pieces on feZt board. Reverse the
procedure; teacher puts felt pieces on board,
child writea number on chalk board.

(2). Use of matching cards (pictures'on some,
written numbers on Others).

. .

(3). Use of. .abacus - push over 3 red beads, add 2
more-- how many beads? Same procedure for sub-
tracting.

(4). Write number on Zarge piece of.construction
paper - use magazines to Zook for, cut out and
paste that many things on paper. 5 - find 5
things, practice writing number 5. Can be used
to practice classifyi.ng - cut out 5 coats or 5
things to wear, to eat, cars,.etc.

(5). Games - the 5th person in this row, stand up,
the 2nd person ik that row, jump. Circle
game - jump 2 times, hop 4 times, etc.

-

(0). Records - Learning Basic Skills I & II - have
counting and number gaNes.

(?). Dominoes - matching dots of one bZock to another.

(9). Counting and number picture books - work with
individual children.

(9). Keep a classroom calendar - add a day, count the
previous days, guess what the new number.will
Zook Zike.

(10). Child who puts out cups and napkins cbunts how
many are needed.

c. Color recognitl'on is constantly reiriforced by naming
of colors and by asking children to name the color of
whatever is being handled or looked at:

-

d. Children make drawings and collages using only desig-
nated shopes. They Zook for these shapes in pictures,
advertisements and p;:oto2rap1zs.
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(1). Children measure everything with rulers, scales
and yardsticks:

(2). Cooking experiments are done to show the
effects of heat and cold. .

(3). Weather is.discusced and recorded daiZy.

(4). A calendar is used daiZy.

(5). Attention is frequently caZZeebto the clock
. when it is time to change activities.

(6). Tripilare taken in the community to the fire
station and the post office. Children mailed

r postcards to themseZves and valentines to each
other. -

I

7, f. Records and games that involve names of body parts
are used. .11 .

.SCIEVICE

11:3 1 Goals and Expectations .

IEmphasis has been placed on deveZopinv children's curios-
ity and powers of observation with respect to the world

[

around them, developing an awareness of the needs of liv-
ing things; recognizing the ways in whidh matter changes

L. form, observing and measuring growth and change in living
things.

2. Methods

a. There is a science table with many objects to see,
touch and examine - rocks, wood, sheZls, coral,
magnets, magnifying gZasses.

b. Filmstrips, stories, records and pictures about all
kinds of animals and their young are used.. AZso, bird
and mammal flask cards arc used.'

c. Growing frogs from tadpoles and chickens from eggs.

d. Visits to the zoo and the museum.

e. Fish and gerbils maintain homes in the cZassroom.

Plants have born drown from seeds, carrot tops and
cro tL2 classroom.

203 - /0 -
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Visitors to the classroom include dogc, cats,
kittene and rabbite.

h. Many cooking experiences ineluding.pizila, bread,
potato pancakes, pudding, fried chicken, cookies,
ethnic foods, reinforce the concept of matter chang-
ing form.

i. Each child is wefghed and measured; providing oppor-
tunities to Zearn about inches and pounds and to
make comparisons (heaviest, shortest).

j. Use bf 12" rulers to measure paper, 'blocks, etc. and
compare these measurements to how objects appear
(bigger, smaller).

k. Measuring growth of plants and seedlings that were
pZanted.

The science program has been most successful. Chil-
dren are aware, curious and self-confident in their
growing knowledge of the world around them 'and how
it operates. w

,

MUSIC AU DALTE

2. Goals and Expectations

The goals articulated in the first quarterly report have
been largely realized by aZZ children:

a. All participate freely in singing, dancing and rhythm
inst2'u7.7ent activities.

The children can follow directions for simple singing
games and are also responsive to the more complex
directions in color and number game records.

a. All can folZow simple rhythms with instruments and
know the names of the instruments.

d. The children have also learned to control their
.voieco and musical inotw%cnto co as to produce
either loud or soft sounds as reques-bed.

e. All can sing a number of songs.

Methods

a. A parent volunteer continues to come weekly and con-
ducts an imaginative and well-thought-out progvam pf
donc im;truction.
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a,

b. Teachers have used a number of rhythm and blues
recoi'do with which many children arc already famil-
iar. At first these brought many giggles, but now
children 'and teachers ca'n respond more freely and
naturally to-"home music."

c. Records phieh give directions for games and activi-
ties are used frequentZy.

d. Children take turns taking attendance by singing
other 07:.Zdrenli.: names and being answered in the
same-tune.

7

e. Simple songs and rhythms are introduced during daily
. .

music time.

SOCTAL ATT EnTIO!!AL GROWTH

2. Goals and Expectations

The teceheJ,s of the four-year-old.class feel that the
most sati ,ILng (to parents, Children. and teachers) growth
and change nas tszken plac'e in this area; The four-year-
old year is one in which children shouZd begin to move
towards ii:clndence hiZe continuing to participate in
group actiins and to share responsibilities with others;
it is one .177ch children are.expected to turn increa-
singly brior as a way.to deal with
aggression c..d frustracion, as weP as for self-express-
ion and cor-Tunication; it is one'in vhieh children
should begi, to respond to an accepting atmosphere by
trusting otke.2,s and developing a sense of self-worth; it
is one in 1,1)::nh children should be able to become invol-
ved with cloaroom activities and materials for ever-

.

increasing ,;pans of time..

These goal:, which were articulated in the first quart-
erly repori., have been weZZ ealized by aZZ of the chil-
dren in the fourLyear-old class, to varying degrees,of
course.

:

The classrs-)o::i ell'.Mate as a .whole very much.reflects these
achievemen-:;.. The children for.extended
perirds of easly and.earntally assuming roles,
foZZni, a ncw idea, toleral::ing and avpeasing a balky
member fol. quite a while. Very often, the playing group
can fai'L:, ..rttle differences and roblems with no tea-
cher trusting one another and able to see
the reeso; leness of solutions proferred by one member
of or another. Groups arefluid, changing from
:ay /r d 770 eXicPpeing excluded from any group.

- 18 -
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1 2. Methods

1
1

. .

I
aged reain basicalZy the same as those reported at the
The ways in wm hich sociaZ and emotional growth is encour-

1j

beginning of the.year. The teachers have established a
climate of loving acceptance within which each chiZd is

i free to develep independently, as :Je11 as to improve
Isocial-inter'aation skiZZs. .

The time schedule aZZows much' freedom within the struc--
ture. The stage is set for certain activities but the
nature of the activity is set increasingZy by the chiZ-
dren. 'nildren socialize freeZy, foZZowing naturaZ
inclinat-.:ons, establishing their Own groups, inventing
'their own games with their own ruZes. These chiZd-
centered activities provide endZess opportunities fo
improving verbaZ and sociaZ skiZZs.

Parent-teacher conferences- the formal ones heZd twice
a year az well as the numerous informaZ contacts - have
-provid.-=d feedback to parents on the sociaZ and emotionaZ
growth in their chiZdren which has itseZf facilitated
change in parent-chiZd relationships. Through this con-
stant feedback, teachers have been able to heZp parents .

to see the ways in which parental behavior and attitudes
affect children and it is feZt that this new awareness
has motivated behavioraZ change in severaZ parent-child
reitionships.

.



CULTURAL DIVPRSITY

2. Coals and Expectations

Patterns of social.interaction within the four-year-old
class seem to indicate that the chiZdren have learned to
accept differences with regard to race and socio-economic
class. All children have access to any group that forms
during play and no cliques have developed. The children
seem to chow little awareness of differences that reflect
socio-economic status but are very aware of who is black
and who ic white. They talk freely about this, but seem
to put no'vatue judgments on the difference. Some ."best
friends" are racially mixed and Zarger group play is
alwayo mi:ed, with black or white children assuming
leadership roles depending on the activity of the moment.

During the second part of the year we have also tried to
expand t.e concept of diversity from an awareness of
differens w1t7zin the classroom to a broader picture of

Jithin the community and the world at large.
The goal 1.:'PP is to build an wareness of ethnic and
eultuPal c:ifferences by drawingoan the resources of the
parent and teadhers in the school and the community.

2. Methods

a. Differen,,c;: within t e chiLdren and teachers of the
cZass:

(1). Use of books like "Your Skin and Mine" and
"Straight Hair, Curly Nair" for scientific
explanations cf perceived differences.

(2). Drawing of self-portrait with great attention
to details of hair and skin. This is watched
by and commented on by a changing group of
watching chitdren.

(3). An on-going awareness .by teachers so that.any
comm'ent or--4uention by a child can be picked
up and'expanded on.

(4)1 Use of rhythm and, blues records.

(5). Photographs, stories and discussions, about
black and white heroes and holidays.

(0). Conseieun use and search for integrated'teach-
ing materials - books, records, posters, adver-
tisements, newspaper articles and photographs.

20 -



b. Ethnic and cuZturaZ diversity in the worZd:

(1). An African program - using African parents to
prepare food, show native dress and fabrics,
hairdressing techniques and the Zanguage of
their country, Teachers reinforce this exper-
encc with books, posters, maps, discussions,
records, a trip to an African store and an
African museum.

(2). Using Dutch parents t..-;folZow a .similar pro-
gram about Holland with teachers appropri-
atay reinforcing.

. .

(3). A "SouZ Food" Zuncheon was heZd, each class
preparing part. New foods were tasted and the
"South" idea explored - who had reZatives there,
what it is Zike.

(4). Passover - the story was toZd'and the class
made fried matzoh. Yhe significance of matzoh
was simpZy discussed.;

(5). Chanukah - the story was toZd.songs learned,
and a menorah brought in and.Zit.

(6). Using dances and...songs from.different countries.

17). Teaching games that chiZdren pZay in other
countries.

(8). Using books that depict chiZdren in another
place or cuZture having similar experiences to
our chiZdren. The children are able to iden-
tify with this expeiiience at the same time they
are made aware of differences.

(9). Using posters of ethnic heroes and celebrities,
as weZZ as of chiZdren in other countries.in
different dress to promote discussion.

PHYSICAL DEVELOPMENT

1. Goals and Expectations

a. Health habits - chiZdren are expected to have.an
awarcness-of desirable heaZth habits and to be able
to manage bodily functions independentZy.

b. Large museZe development - children are expected to
be able to cZimb, run, juqlp, skip, hop and make full

28 21 -
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use of pZay equipment. They are also expected to
have some body awareness and some controZ of breath.

c. Small muscle activity - children are expected to
have fairly good controZ of smaZZ muscZes and to be

able to do such activities as tracing, cutting and
pasting, paint::ng, drawing with crayons and working
manipulative games .

2. Methods
a

a. Teachers encourage independence 2.n toiZeting and

stress important habits to abquire.

b. Time is set aside for Zarge muscie activity daiZy.

Children waZk to the pZayground and uie the equip-
ment there or cZimb on the equipment at schooZ and

ride triclicles. Games are played which direct the

children's awareness to dif?erent part's of the

body and also encourage breath control.

C. Art antivities are available every day that help to

devel:f p small muscZe coordiwation. Much work is

done with puzzZes and other manipulative games.

29 22
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EVALUATION 1.5T THE .

COLUMBIA ROAD PRESCHOOL PROJECT

The evaluation of the Columbia Road Preschool Project con-
r4sto of three major pa,its. The first part relates to the use
ir standardized test instruments to assess pupiZs' performances

those areas dictated by the objectives such as mental matur-
tty, reading and readiness.

The second part uses teacher records to assess social,
..:motional and similar behaviors in pupils. These teacher assess-
( ents are made on a periodic basis. This data is included in the
I oaluation because it represents the teachers' descriptions.of
.he children he or she teaches.

The third major part of the evaluation relates to the involve-
ent and assessment of parents' attitudes toward-the Project. This
rart also focuses upon the administre-ive activities involved in

he cperation of the Project. ;

TESTS USED In THE EVALUATION OF THE
COLUNBIA ROAD PRES(HOOL PROJECT

1. The evaluation of the Project through the use of tests
nvolves the administration.of various tests to three major group-

I-f.ngs at the Preschool. These groups are called 1) Three-Year-Old
L roup, 2) Transition Group (late 3's and early 4's), and 3) The

'our-Year-Old Group. The Kindergarten Class is not a part of the
vPitle III effort and in most instances is not included inthe
-valuation. The evaluation believes that the Kindergarten Class
hould be administered an inzit:iument which would assess their

.readiness to do first grade work. There are some objections to
this view at the Project and parent leve'ls.

. .

Table I below describes the tests which have been admini-
;tered or will be administered to pupils in the Project.
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TABLE' 1.

TESTS FOR THE COLUMBIA ROAD PRESCHOOL PROJECT

CLASS TESTS

Kindergarten Metropolitan Readiness shouZd be admini-
stered in June

.

Four-Year-OZd Columbia Mental Maturity Seale(Given
4/26/72)

.

Transition

.

.

.
.

.

UCLA SituationaZ Test of Competence
(late May)

Preschool Inventory (Zate May)
SZosson Intelligence Test (Zate Mdy)
Illinois Test of Psycholinguistie:

Verbal Expression (earZy June)
. , .

A brief description of these instruments are provided
ieZow:

A. The MetropoZitan Readiness Test is designed to measure
the ehiZd's readiness to do first grade work.

B. The Columbia MentaZ Maturity ScaZe is an individuaZZy
administered intelligence test designed to yieZd an
estimate of inteZZectuaZ ability of chiZdren in the
mental age range from 3.to 12 years.

C. The UCLA SituationaZ Test of Competence was developed
by Dr. CaroZyn Sterm (UCLA). It attempts to measure
the child's view or feeling towards specific behaviors
and attitudes. The test,is comprised of .4 booklets:
2 for boys (white/black); 2 for girZs (white/black).
Each book contains the same 40 items and for each item
a ehiZd is asked to seZect one of 2 picture pZates
before hiri while the examiner reads the statement. For
example, the examiner reads: "This John doesn't want
to go to school. This John can hardZy wait. Point to
the John who's moat like you." The test also includes
specific items on raciaZ and sexual identification and
;performance.



D. Preschool Inventory. .This t6st was designed to mea-
sure.achievement in areas regarded as necessary for
'success in schooZ. It measures the foZZowing areas:

- basic information and vocabulary

- number concepts and ordination

r concepts of size, shapes, motion and coZor

- concepts of time, object cZass and sociaZ
functions

a. independence and seZf heZp

E. SZosson Intelligence Test is an individual screening
instrument for both chiZdren and aduZts. Test items
are adapted from both the Stanford-Binet and from

.infant deveZopment measures used at the Gesell Insti-
tute of ChiZd Development. Item.s are both verbal
and non verbaZ. After establishing a basaZ (10
consecutive items correct) the test continues untiZ

misses 10 consecutivre.itdms. The test yieZds
bOth a mental age and an intelligence quotient.

F. Illinois Test of Psycholinguistic Ability (ITPA).
The Verbal Expressi:-,n Subtest of the ITPA assesses
the child's ability to put ideas into words by ask-
ing him to describe verbaZZy 4 simple objects, (nail,
baZZ, block, enveZope, button). Scoring focuses on
quantity of concepts expressed. The chiZd is shown
the object and-instructed to "TeZZ me aZZ about this."
The examiner may attempt to elicit further responses
by asking direct questions. There is no basaZ and

. no ceiling. All items are presented regardZess of
age . :.

I

;..

:

All of these tests have been ordered and the testing program
iZZ be completed by June 10th. We have been able to administer

i the Columbia :Iental Maturity Scales and have provided the resuZts
L f this test in Table 2 beZow: .

Ii
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.TABLi 2

INTELLIGENCE QUOTIENTS OBTAINED FROM
.2vIE COLUpIA MENTAL MATURITY SCALE

rt

CLASS NUMBER TESTED MEAN I.Q. SD

iFour-Yea.r-Olds

1-22G2sition -

,

1

j Three-Year-Olds

:

.

20

8

8.

127.05

127.72

138.62"

21.84

23;78

12.32

The reauZts of this scaZe are high. The test is reported to
Ilave high reliability for the age groups tested (.89). The eval-
-ztor, therefore, believes these resuZts to be evidence of inte-
Ltectual gains made by these pupiZs pr-kmarily as a resuZt of the
Ilroject. The 'set of objectives relating to cognitive deveZopment
years to have been reached to a considerable eXtent.

[ The final report will provide more information of preschool
-chievement and mental deveiopment. Addtionally, the results on
.ognitive development wiZZ be present by race, sex, age and other

Fpertinent variables. Appendix I providea'the -initials and IQ*
'Acores for the chiZdren tested.

. TEACREASSESSMENTS OF PUPIL BEHAVI6R
:

Teachers have been asked to 'provide ratings of pupils'
behavior on two instruments.' These are the PreschooZ DeveZopment
Owentory and the Day Care ffehavior Inventory. Three separate

1_2atings wiZZ be used for the finaZ report on each child. These
1 -ratings wiZZ be made by three different.persons who work with the
.1-child (teacher, aidei'director). The first instrument enables the
. J. eacher to record the child!s behavior in the foZZowing areas of

Idevelopment.
rIr.1

B. Sensory Perception

C. Verbal Development

D. Concept Development
i

A. PhysicaZ

E. Social and EmotionaZ Dev,:lopment

ar 26 -
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The second instrument enables the teacher to .ratc the child's
1 Thavior and attitudes on several variables, e.g.., tries to be
g;th another, is kind and sympathetic, pushes and attention span.
rhese instruments are provided in Appendixes :?. and 3 respectively
lr the reader's information.

Tables 3, 4, 5 and 6 provide the developmental Zevel of
fhildren in the Kindergarten, Four-Year-0'1d, Three-YearOld and
I 'ansition Classes. The development level is shown in terms of
4.ne percentage of tacks that the child can do on the Preschool

1

opment Inventory, yes or no ansvcrr to specific tasks the
tild knows or can do, and rankings of the amount of a specific

, task a child knoids or can do.
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The results of these teacher ratings show that the older
I roups are more highZy developed on the behaviors indicated than
..he younger chiZdren. The differences between the groups shows
rp more vividZy in the areas of concept and verbaZ development.
:more detailed analysis of these results wiZZ be made after the

1 vaZuator obtains additional ratings.

i

TheDay Care Behavior Inventory represents the ratings of
.

.

Leachers on specific areas of.the chiZdren. Here, as in the prey-
tous rating form, we wiZZ use three independent ratings on each

[

7;:lld to obtain data f,sr tkf.7 yez,r-e7.2. report. Table 7 beZow shows
he items rated .and the average ratings for each item by cZass.

(..;

The ratings on Tabid 7 are based on a .scale of 1.to 5 as
'ollows: ..

2. Sometimes

I

1-

1. AZmost Never

3. HaZf the Time

. 4. Frequently

5. Almost. Always

"TABLE 7
.

BEHAVIORAL RATINGS OF PUPIL
BEHAVIOR AND ATTITUDES BY TEACHERS

ITEM KINDERGARTEN 4 YR. OLD
.

TRANSITION 3 YR.OLD

1. Tries to be with .

another or with
a group

2. Keeps trying even
if something is
hard to do

3. Prefers to be by
.himsc;lfl wants to_
be oZone

.

.4

3.8
....

.

_

1.7

.

.

i
.

4.3

3.5
.

.

2.1,

4.1

3.1

.

2.2

4.2

.

3.1

2.4

; 3C -



1

TABLE .? (COnt'd.)

.. BEHAVIORAL RATINGS OF PUPIL
. BEHAVIOR AND ATTITUDES BY TEACHERS

.

ITEM

.

KINDERGARTEN
4 YEAR
OLD TRANSITION

3 YEAR
OLD

s

v-. Gets in a temper. if
he can't have his
way.

..

1

c. Loses interest and
doesn't finish a
puzzle, game or
painting

Is kind and sympa-
thetic. to someone
who is upset or in
trouble

.

7 Likes to take part
in activities with
others

Works a long time
with a-form board,
puzzle; or other
"achievement" toy,
trying to complete
it or get it right.

.

',Patches others, but
doesn't join in
with them

O. Gets impatient and
unpleasant if he
can't have his way

1. Forgets a job or
errand he started,
as his mind wanders
:to other things

?. Tries to make life
theroeasie2; for o L

doesn't want to
hurt them

1.8

2.1

.

4.9

4.9

-

.

4.2

1 4;
i...

1.3

.

1.5
.,.

_

4.7

..

.

.

-

-

-2.3

.

.

.

2.1

4.8
.-

4'.

4.7

4.2

.

.13

1.3
c-

1.6
.

.

4.8

.

.

.

.

t

1

2.4
.

.2.3
.

.

4.5

4.6
..

3.8

1.4
.

1.4

1.8

--4.6

.

.

.

)

2.6

2.2

.

3.8

..

'4.5

.

3.2

1.5

1.4

1.8

4.3

-

37 -



TABLE 7 (cont d)

BEHAVIORAL RATINGS ,OP PUPIL
BEHAVIOR 41.y) ATTITUDES BY TEACHERS

,3. _Enjoys being with
i,thers

::
.

1. Pays attention to

I

-Vhat he ' s doing ;
othing seems to

caistract him

[. :?lays by himself
tl..)ather than with
-.others .

1
1 ..'

' % z.bushes, hits, kicks
.others

P.1 'ets distracted
?rom what hc 's

1

olno DU Wriar
ithers are doing
-

1

1. -Ts willing to
: hare candy, food
1 -

.. .-

rvith others

1.
Leeko other., out
to get ther:: to
Zay with hi= or
oin in activity

1

. rYtieks to oc.thing
. c etarto unt..:7,
L

,.t' s finier
r
Ai oes off by himself
'..hen others are

..

[

-7athr neing to dace
r play toguthe.,

t .

7cts angry when he

1
as to wait h 1 s

_

t trn or ahc..... ::ith

._____ _.
1

,

IKIEDERGAliTEN

4. 9

..
4. 1

2. 2

1. 2

2. 3

4. 9

4.9..

4 . 7

1. e

3

4. YEAR
OLD

4. ?

3.1

2.4

1.3

2.4

4. ?

4.6

4. 3 .

2 . 0

TRANSITION
3 YEAR
OLD

4.3

2. 9

3. 0

1. 1

2.4

4. 2

2. 8

3.1

1. 2

2.8

4. 4 3. 9

4. 4 3. ?

4.1 3. 2

1. 8 2. 0

2. 3 2.5



. TABLE. 7. (cont'd)

BEHAVIORAL RATINGS OF PUPIL .

:BEHAVIOR AND.ATTITUDES BY TEACHERS

ITEM KINDERGARTEN

-
4 YEAR
OLD TRANSITION

3 YEAR
OLD

$..

J

!.

5.

.

3.

.

)

.

4

.

).

.

His attention wan-
ders from what
you're telling him

Tries to help
when he's asked

Goes up to others .

and makes friends;
doesn't wait for,
them to come to
him

Quietly sticks to
iat he's doing,'
even when others
are making noise or
doing things ne'aliAy

Tends to'withdraw
and isolate' himself,'
even when he's
suppoced to he
with a group

Sulks, gets resent-
fuZ, and won't do
things he should,

. .

Goes frorz one rhl,ng.
to another; quickly;
loses.interest in
things .

Awaits his turn
willingly

.

:

.

,

I .

I

I.

1.3

4.9

4.9

4.6

.

.

2.1

1.?

2.0

4. 9

.

.

.

.

.

.

.

.

-,

1.-4

.
.

4.9

4.?
.

.

w

4.2

.

.

.

2.3.
.

.

.

1.6

. 2.1

.

4. 9

. .

.

1.7

4.3

4.2

.

4.0

2.1

1.9

2.0

4. 7

.

.

.

.

2.1

4.4

,

4.3

3.7

.

2.1

1.9

2.3

4. 3

.

.

-



The results show that the ratings on positive behavioral
rtems to be generally high while those of negative behavioral items
are gvnerally low.

PARENT INVOLVMENT IN THE PROJECT

A signifi.cant element orthe Project.involves the activities
of parents. Parents have participated in the Project in the
roZZowing ways:

- Staying with their children during the phase-in
part of the Program.

- Parents have remained in the school until their
child felt c=fortable with teachers.

- Visits to the classrooms have been made by an
parnts.

- Approximately half of the aarents have' given
assistance in the classroom. .*

.- Parents' conmittees have been established to
carry out various actiVities, e.g., parties,

. field trips, painting, etc.

.- The Parents Advisory Comnitto"e has assisted in
pZanning and policy mak-..ng.

- Parents' meetings kave 'oeen conducted during
which parents "have been oriented to the Program.

- Parents hape conducted fund-raising and social
events.

I.

The parents level. cf involver.ent terms of tke different
4*ypes of activities confirms--their level of involvement in the
--rooect. Ta Oilet1CtiVCV reZati:.g paren-Ls.have been.reached
in the Colur..:bia Road Preschool Project.



.:i

,....

. The.Project Director has provided what appeara to be very
good leadership for the Project. She has been able tO recruit.
.id maintain teachers and aides. Communications within Lhe Pro-.,

ilect is provided through weekly staff meetings. These meetings
also serve as training sessions in which a child psychiatrist,
'dice per month, p,ovidec.consultation on moreeffective ways of
,ealing with specific childreh and situations. In-service
training sessions have been conducted to .help increase the

[

ffectiveness of the teacher in the clas.sroom.

ADM:74ISTRATIVE ACTIVITIES

.
The Director has also taken steps to share the results of

`he Columbia Preschool Project with the broader educational
I

. ommunity. OPerating mcinuals and letters have been sent to the
Public school and meetings are being planned to assist in repli-
-!ating the Proect. Additionally, nul,Zie school pre-kindergarten

I
eachers 7.-1:zde visits to the Project every Tuesday-and Thursday

,

' (4.hrough December 16th.

In summary, the Columbia Road Preschool Project appears to be
c.eaching its objectives in the cognitiv.and attitudinal areas.
This is evidenced in the current Interim Report- through Mental

1
aturity test scores, Preschool Inventory of Development and tea-
her ratings of specific behavior and attitudes of pupils. The

Final Report will provide a wider range of data to assess the
-ffectiveness of the Project.

-
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APPEPPLX I

iljITIALS .TRREE YEAR OLDS

H. F. 126

B. B. ..
. 136

J. N. 14.0

N. S.

... . . .

L...0. '255

J. M. 53

T. F. 144

E. .H.
- .

119

17UTIALS POUR YEAR OLDS

A. 11. 105

I?. D. .. 88

D. W. 109

T. J. 149

D. O. .. 151

T. X. 109

B. I. 142

132

49

;
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APENDIX I

INITIALS TRANSITION

X. A. 90

D. B. 103
.

K. H. 146
..

P. H. 0 .89

L B. 133 .

J. B. 146

P. G. 150

B.

J.
M. .

W. .

.

ii

148

136

R. W. 163

.

43 -
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COLUM.BIA ROAD SCHOOL

Child's name

Birthday

Date entered school

Teachers

Class

PRESCHOOL DEVEiA=4NT.

INVENTORY

omlms....1..0.

11.1.F
Date of inventory

51



1

PHYSICAL DEVELOPENT

a, Large MuscleDevelopment

Can the child ---

skip

hop

jünp
go up and down steps

use jungle gym (climbing, etc.)

011 %No

b. Small Muscle Development
Can the child

0

ORD OM 411

button.P.
. zip

snap

lace

tie

string

111
beads

hold brush and crayon

C. Health Habits

DoeS the child 0/0 41111

use a tissue or handkerchief

411Y111

COWE1;TS:

wash hands after toilet and before eating
flush toilet

use drinking fountain

2



II SENSORY PERCErTIOU

a. Auditory

Can the child ---

listen to stories

answer questions about stories

foIbw directions

r.kf.spond to music, ,(by .daricing, singing)

respond to rhythms (by clappinG, chanting)

hear adequately

b. Visual

Can the child ONO

recognize and match..colors

recognize and matcht'shapes

perceive differences

perceive likenesseS

classify object's (as toys, ood, clothes, etc.)
see adequately

COMMENTS:



III VERBhL DEVELOPMENT

Can. the.child ---

11...1...111 ask for'things by name

describe objects and experiences

give appropriate reSponses

keep to tdpic

speak clearly

use telephone

give full name and address

sing simple songs

.11

COMMENTS:

4

54



IV CONCEPT DEVELOPNENT

The child is familiar with the following concepts:

size (large, small; thick, thin; small,
fat, thin) . . .

distance (near, far; farthest, nearest)

spatial relations (under, over; behind,
.on top of, next to)

temperature (hot, cold, warm, freezing;

weatherAclnudy, sunny;'rain, snow, fog,
beat, cold)

....

*
smallest;

beneath,

degrees)

time (yesterday, today, tomorrow, 5 minutes
an hour from now)

".

.1
1.1

agOe

texture (hard, soft; rough, smooth; sharp, dull)

measuros (weight (pounds), height or length
(feet, inches); heavy, light; tall, short)

age (1 am years old - older, younger)

direction (up, down; rorward; back; .left, right)

money

family members

community workers (fireman, policeman, etc.)

seasons (winter, summer, fail, spring)

The child knows:

these shapes

these numbers -

these letters -

COMENTS:



0.

...._

SOCIAL AND EMOTIONAL DEVELOPN uENT; NATrry
The child can and does

I

share

consider feelings of others

7)

manage some frustration

relate to adults

relate to peers

adjust togroup demands

dress himself

feed himself

clothe himself

try new things readily

finish activities and return them to

1,

proper place

set realistic goals.

1 ..

1 the child has some ego-strengths and
self-confidence

Ihild knows whether he is a'boy or girl
I!

........._ the c.

the child knows what. race he is

The child is usually

tense

withdrawn

unhappy

happy

COMENTS:
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AMY CARE BEHAVIOR INVENTORY
Short Form Preschool.Age

Earl S. Schaefer and Lay Aaronson.

I ,

Name Date

Class Teacher

INSTRUCTIONS

1

lease describe as accurately as possible hdw the above child
,ehaves by circling one of the five responses to each question.
Give a response to every item and BASE YOUR RESPONSE UPON YOUR
ERSONAL OBSEliVATION AND EXPERIENCE. Do not confer with anyone
bout the child.

Almost. Fre
.Half
tne Some Almost

Always quently time tj.rns Never

1

Tries to be with another or 5 4 3 2
with a group.

1,

Keeps trying even if some-

1*
thing INnv,r1

4 4. %.41. $./ %.0

Prefers to be by himself;
wants to be let alone.

Gets in a temper if he
can't have his way.

5

5

4

. 3 2 li.

3 2 1

3 2 1

Loses interest and doesn't

*I

finiSh a puzzle, game or
painting. 5 4 3 2 1

1 7s kind and sympathetic to.
someone who is upset or in
trouble. .

Likes to take part in
activities with others.

1
't

I.

4

5

Works a long time with a
form board, puzzle, or other
"achicvementh toy, trying to
complete it or get it right. 5 4

Vatches othr,rs, but doesn't
join in with th2n. 57 5 4

3

/.=0.

'2

3 2

3. 2 1



Day Care - cont'd

1 ;

4

Half
Almost Fre- the Some- Almost
Always quently time times Nevermwst....-el

Gets impatient and un-
pleasant if he can't have 5. 4. 3 2 1,

his way.

:1 *
Forgets a job or errand he
started, as.his mind wanders
to other things. 5 4 3 2 1

1 . Tries to make life easier for
others; doesn't want to hurt

I

them. r
) 4 1

.0

1.5. Enjoys being with others.' 5 4 3

I.- Pays attemion to what he's
i doing; nothing seems to

distract him.

Plays by himself rather than
uith 'others.

5 4

Pushes, hits, kicks others.

IGets distracted from what
he's doing by what others are
doing.

1.t
Is willing to share candy,
food or belongings with others.

Seeks others out to get them
to play with him or join in
an activity.

-J. Sticks to solLething he starts
until it's finished.

1

5 4

5 4

5 4

5 4

5 4

1"
,''':1..1

..,

Goes off by himself when
others are catherling to dance
or play together. 5 1.

.Gets angry when he has to
wait his turn or share with
oth:.rs. 4.

}!i 2ic from
What youirc 5

2

1

3

3

'2

2 1

3 2 1

3 2 1

3 2 1

3 . 2 1

3 2

3 2 1

3 2



Care - cont'd

. Altost
Always

I-. Tries to help when he's asked. 5

!25. Coes up to others and makes
1-..'friends; doesn't-wait for them

to come to him. 5
,

Ralf
Fre-' the
quent:ly time

4 3

4 3.

Some- Almost
times Never

2 1

2'7.

IL

Quietly sticks to what he's
even.when others are

making noise or doing things
nearby.

Tends to mdthdraw and isolata
himself, even when he's
supposed to be with a group.

5 4 3

5

Sulks, gets resentful, and
won't do things he should. 5

_Coes from one thing to
another; quick:1.y loses
Interest in things. .5

-
Awaits his turn willingly. 5

1

3

4 3

4 3

2

2

2 1

2
......awa.a......d.....
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INTRODUCTION

( The Montessori Preschool located at the John Burroughs Ele-
mentary School ic a Title III (ESEA) Program designed to adapt
the Montessori method and to develop a model for a public school
setting. A major impetus to the Program was the desire of par-
ents at Burroughs Elementary School to start an exemplary Early
Childhood Public Education Program .

t

This desire for preschool education is based primarily on
the belief that preschool education offers a singula)v opportunity

.

to encourage the fullest development of each individual chiZd. A

i preschool that provides a stimulating environment can foster the
1 fullest development of each child's potential. For this Title

III Program, the Montessori approach was chosen. The Montessori
I approach to Early Childhood Education is grounded on the princi-
t ples of freedom, experimentation and spontaneity while providing

a structured learning environment. Experimentation by the child
results in learning, confidence, and positive attitudes toward

1

the learning situation.

The Montessori approach is based on the belief that environ-
1 ment in the early childhood years can stimulate or drastically
L limit the individual's intellectual potential. Exposure to and

manipulation of a great variety of intellectual and sensory stim-
1 uli can foster personal and intellectual growth. The learning
1 materl;o4s, "didactic apparatus", are designed to take the chiZd,

step by step, through the concept to be learned.

Teacher guidance is minimal; most of the learning is what
Montessori calZed "auto-education." Attractive materials at the
child's level of readiness, and thr, child's voluntary spontaneous

1

choice of activities, without teacher interruption, allow the
development of noncentration and other skilic. The'Nontessori
'methodology incorporates, within a fremework of freedom, activi-

f ties and exercises designed to culminate in ''inner discipline"
I and encourage intellectual competence.

The Program was designed to accoYmodate two half-.day elasses

1
of twenty (20) c1ildec7i each. .The children's ages range from
three (3) yea2,3 to five (5) yeaps.

1

The objectives of the Project and the associated program of
instrnction designed to reach those objectives are briefly dee-
cribcd in this report.

1 This report focuses primarily upon the evaluation of the Pro-
gram% Our major task in the evol.uaton ic to determine pupil out-

1

comes in the areas of intelleein,e:Z, attitudinal and motivational
_charaoteristics. Ue have restated the objeetives of the Project
cvng il.e 004r: (,P02POM coL%,-o:,.- ,7.'f)- to. prering oPoluiv
14.14,,, . .,,:. c. 1.0...:(..,!. c..,., it ;:'!7:;.

4(-0 ,:l 1:iatih::I/i!/. ef,..':,



Jo,

CHARACTERISTICS OF PUPILS IN THE
JOHN BURROIE;HS PRE-SCHOOL

MONTESSORI PROJECT

There are forty (40) children in the Montessori Project.
I The morning claa3 has twenty (20) pupils and the afternoon class

has twenty (20) pupils.

1.

The children's age range was from two and one-half (2-1/2)
years.to four and one-half (4-1/2) ye'ars when they were saected

. into the Project. There are now twenty-three (23) three-year

1

olds, thirteen (23) fou24-year olds and four (4) five-year olds.

The racial composition of the Project is as follows:

Number of Black children = 37 or 9270

Number of White children = 3 oi; 8Z.

Number of other races = 0

All of the children Zive within the John Burroughs Elemen-
tary School geographicaZ area.

1_
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Objectives of the
Montessori Pre-School Project

The objectives cited below were developed by Project
personnel and they.serve as the bases for the subsequent
program content as well as the evaluation.

l'he primary objectives of the Program are:

A. To adapt the Montessori method and develop a
model for a public school setting.

B. To improve concentration skills in pre-school
children as demonstrated by willingness to
pursue a task for up to 15 minutes as observed
by the teacher.

C. To develop independent learning behavior in
pre-school children as demonstrated through
self-initiated learning activities.

D. To improve intrinsic motivation (i.e., en-
joyment of learning) in pre-school children
as demonstrated by the pursuit and accomplish-
ment of a task for no extrinsic reward (e.g.,
teacher-given).

E. To improve self-confidenee in pre-school children
as demonstrated by the willingness of the child
to pursue and *accomplish a task of reasonable
difficuZty.

F. To develop self-discipline as demonstrated by
the child's willinness to shave materials and
learning spaoe *With another child for up to 15
minutes without direct adult supervision.

G. To develop and sustain active participation of
parents in the educational program in a Mon-
essori pre-school setting, as demonstrated by
their volunteer services in the program and
continuity of the educati,onal program in the.
home.

n. To measure t7;e effects of learning experiences
provided in a Pontossori setting for pre-school
children on objcntive and projective test in-
struments of verbal intelligence, general ability,
and specific achicvmmts.

-3-
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I. Tp enhance self-concepts of pre-school children
through unconditional positive regard by all
adults, as measured by projective drawings of
each child.

The specific objectives of the individual are:

A. To recognise objects and pictures that are the
same and those that are different.

B. To identify familiar sounds and respond to
sounds or to oral instruction.

C. To name familiar objects or actions and use
descriptive words.

D. To describe physical and abstract characteristics
of an object or picture of an object.

E. To classify objects by one or more characteristics.

P. To seek information to soi.ve problems, plan
strategy for games or piioblems, attack a problem
rationally or systematically, and anticipates
future events in a series based upon past events.

G. To identify or describe an object by touch.

H. To identify and nwse.the basic shapes.

I. To identify and name the cofors.

J. To speak so that he can be understood and can
answer simple questions in sentences using
various parts of speee.

K. To count from 4 to ZO.

L. To make and follow rules.

M. To compare tastes and omens of common items.

P. To control hand and finger movementc, coordinate
eyes and Lands in a manipulating task.

0. To demonstret.e friendlinece and respect for .

others and willingness to participate in relating
to other children.

P. To describe how people differ in terms of physical
features, roles in a family, places where they live,

-4-
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and occupations.

Q. To demonstrate good heaZth and safety practices
in pZaying, eating, and in moving about indoors.
and outdoors.

The Basic Program Format of
The aJohn Burroughs Pre-SchooZ Montessori Project

The Montessori cZassroom is conceptualized as a "prepared
environment" for the education of the very young. While furn-
ishings are chiZd-size, aZZ items are reaZ and/or suitable
facsimiZes of the aduZt worZd. Didactic appratuses, Montessori
learning materials, are the means to the achievement of sensory,
motor, and intellectual development through the free exercise

1 of the' child's interest. With the freedom to choose any
activity, the naturaZ spontaneity of chiZdren is utilized for
their enrichment. (See Appendix I for a Zist of typicaZ ma-
iterials)

All ruZes within the Montessori classroom are simple. No
chiZd wiZZ be distrubed.while engaged in a Zearning activity.
At his invitation, however, other chiZdren may join him. Any
of the didactic materials may be used, as Zong as they are re-

f turned after use to their pZace. No one may shout, fight,
i push, or run. Beyound these- rules, the child is free

to do whatever he chooses.

Evaluation of the-Montessori Pre-School Project

IThe evaZuation of the Montessori Pre-SchooZ Project
.consistc of two major types. The first mode of evaZuation

I consists of the continuous appraisaZ of each pupiZ's be-
l.havior by the teacher. The 'second mode of evaluation of
pupil outcomes invoZves the use of standardized tests

1-which appraise the development of the child's mental abiZ-
1 ities as well as the child's.attitudinal and motivationaZ

changes. AdditionaZly, this mode of evaZuation invoZves data
- obtained from parents and from observations by the'Evaluator.

The idcaZ format for the evaluation task consists of
1) the collecting of begining-of-year data on pertient vari-

Iables; 2) following the implementation and operation of the
-Montessori Pre-School Program; 3) making periodic measures
on intellectuaZ and attitudinal variables; and 4) coZlecting

l'end-of-year data on same variables. This sequence together
[with the provisions for adequate controls wouZd enable us to

-5- 66



)
determine the effectiveness of the project in meeting its
objec.tives.

I

The evaluation of this Project began tater than was
initially expected and as a consequence not aZZ of the data
which we desired to obtain was collected. NevertheZess,

i several sets of information have been obtained and plans for
1 additional data has been made. These are described in the

paragraphs that folZow.

The interim evaluation provides data from the Pre-SchooZ
Inventory, teacher appraisals of pupil development, parent's
attitudes and assessments and administrative activities in

1

promoting the Project.

Pre-SchooZ Inventory

The Pre-Sehe:ol Inventory is a brief assessment and screening
( procedure designed for individual use with chiZdren in the

age range of three-to-six years. It as deveZoped to giv2

/

a measure of achievement in areas regarded as necessary for

success in schooZ. This instrument was designed to be sen-
sitive to the experiences of chiidren. The educational in-
terventation of the Montessori Method will enable us to measure
[any increase in a pupil's score when the Inventory is given
a second

The Pre-School Inventory measures tke chiZd's performance
1 in the foZZowing areas:

A. basic information and vocabulary
B. number concepts and ordination
C. concepts of size, shape, motion and coZor
D. concepts of tinje, object cZass and sociaZ functions
E. VisuaZ-Motor Performance
F. following instructions
G. independence and self-help

Thirty-five childrne were tested with the Pre-School In-
ventory in January, 1972. The came children Will be retested

i in ec.rty June and changes in thr!ir test scores analyzed. The
( results of the January, 1972, administration is shown in Table

I below.
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3 Year OZds

*4 Year OZds

TABLE I

Resutts of the Cooperative
Pre-SchooZ Inven:tory

Mean Seore 'SD

.

Number of
Pupils

..

National
percentiZe

'Rank

33.67

43.64

9.93

10.46

21
. .

14

.75

90

These resuZts indicate that these pupiZs performed at
a very high level in January on this Inventory as compared with
chiZdren across the Country. It is difficult to assess how much
of the performance shown by these results was due to the Mon-
tessori instructionaZ program during the shcool months of this
academic year preceding January. The EvaZuator estimates that

1

the Montessori instruction during the months of September-Dee-
ember helped to produce the high performance shown by these
pupiZs. The Zetters from parents lend Strong support to this
view.

Of the 13 four year oZds tested, 6 had scores which placed
( them at or above the 90th percentiZe. Six of the 3 year oZds

scored at or above the 90th percentiZe. Only 4 of aZZ the
35 chiZdren tested scored below the .50th or median percentiZe
point.

On.the basis of the January, 1972, test the resuZts it
is predicted that the four year old group wiZZ reach the ZOO
IpercentiZe point at the Jund test period. AdditionaZZy, it is
predicted that the mean perjsormance of the three year oZd
group wiZZ reach the 90th percentile point.

We have listed the pupils' initials along with their
January agcs, scores and percentile standings in Appendix II.

In addition to the Pre-School Inventory thePeabody Picture
Inventory Test will be administered to each child in June.
This test is an untimed test of verbal intelligence with a
high correlation of f.uture'school achievement. The level of
performance of pupils on this test will be compared with the
level of their performance on the Pre-School Inventory. The

IEvaZuator predicts that a high correlation will exist between

*Includes 1 pupil 5.0 years old.



Pre-School Inventory scores and the Peabody Picture Inventory
Test; Furthermore, it is hypothesized that t;:e mean intelli-
gence quoitent for each of the age groups will exceed ZZO.

The scheduZe for the June testing is being planned by
the Evaluator in conjunction with Project and Department of
iResearch and Evaluation personnel.

A significant part of the evaluation relates to the
( performance of a controZ group on one or more of the tests
( of cognitive abilities. As a means of control we will select

a group of children who have similar characteristics to the
children in the Project and administer them the Pre-School

( Inventory during the same time as participating pupils are
ndministered this test. The major requirements of the control

, group are that they be 1) equated in terms of age; 2) geo-
1 graphical area of residence; 3) socio-economic variables and;
' 4) other pertinent characteristics such as sex. The control

group must not have undergone any pre-schooZ training.

The selection of approximately 10 children for the con-
trol group will be done cooperatively by the Evaluator and

1

Project personnel.

Teacher Appraisals and Observations
.of PupiZs Prve7ormnt

1 A continuous part of the instructional process in the
1 Montessori method is the teacher's active observations and

appraisals of the child's behaviors, attitudes and personal
development. Table 2 provides information on each child in

i several areas of emphasis in the instructional program.
Activities which thc children have completed that relate to
practical life experience are indicated. Table 2 also pro-

( vides the types of activities each ohi:d has undertaken in
sensorial, language and mathematical development.
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1801 Kearny Street, N.E.
.Washington, D. C. 20018
January 21, 1972

.1's. Doris Hundley, Principal
John Burroughs Elementary School

bear Mrs. Hundley:

My wife and I wish to take this occasion to both express our gratitude for the
1...ginning of the Montessori pre-school at John Burroughs and urge its continuance
as a normal educational component of elementary education, certainly at John Burroughs
C d hopefully throughout the D.C. Public School System. Permit us the following ob-

rvations.

-
First, we truly see the Montessori pre-school as an indepensable component of ole-

I
n ntary education. We have the pertinent experience of having had five of our child-
ren atten kindergarten at age 5. This experience as truly beneficial to them aad
give them, I believe, a necessary preparation for first grade. We now have the experi-

I
e ..e. of having two of our children, age 3 and -ge. /t in th,. J^hn Barraa,ghQ Mnni-cs::oYi
p e-school. Our 3 and 4 year old girls are now performing at the level that our pre-
vious 5 children did at age 5 at kindergarten. The children who attended kindergarten

1

a age 5 began kindergarten in September. Our two girls, ages 3 and 4 began Montessori
o. October 29. Yet, their performance is now equal.

Second, we see as an imperative necessity, the continuance of Montessori for thoaa
1c..21dren who began this year. This, of course, would involve the hiring of additional

Montessori teachers for the new class and it would involve additional space. To ter-
aate the Montessori experience after one year would simply brutalize the incipient

e, icational development of our ehildren and the other children currently attending Non-
teSsori. Under no circumstance must this he allowed to happen. Once a spark is ig-
n'ted, it must be fueled continuously to burn. Make no mistake, little Sharon and Ana-

1
N. 'ic have been sparked and we.as their parents have a grave duty to sec that that spark
is not allowed. to die.

1

i
Third, the very nature of the Montessori program requires a continuity between'

teicher and children during the first two to three years. This likewise must be ac'-
complished. Ihe efficacy of the Monteanori technique consists in the raport that :r.a

2?._to .3'i years old). The child at ago '1. and 3?; is a child utterly dependent upon thci

fl 'St established between the teac her and the child (and remcm6er the child here is

adult for security. And continuity of the adult insures continuity of sca...urity for
tl child until the development of that child permits the child to again break new
1gi und with a new adult.

761
Fourth, as parents who are fairly ra,aire 0 j the educational prehleLa;

sy .cui, its many , Ilia ny a tudiea ga tht.' r t, du a . it eon tr erSi. ft F. Over qua ":.s; .1'4

Lion and techniques; we see in this vxporimantal andeavor at John Burrou:-,i.a pvrhapa a
,,Eystemie answer to our educational problams. Without donht. nvnel..4



continued. If our children at age 3 and 4 now perform at the level of our other
I hildren at age 5, it is obvious to us that something

tremendously worthwhile is
:.curring.

Fifth and last, rest assured not only of our continued interests but also
1 E our total cooperation in seeing that the Montessori pre-school at John Burroughs
ill continue along the lines suggested above and will indeed expand to involve

t

rore children in more classes for the coming year. At your convenience, we will be
ate willing to meet with you to determine

what.role we can play to best see that
nis program continue. Needless to say, we regard

ourselves and John Burrough:i
fortunate to have secured the services of Mrs. Lee We expeCt that she will con-
,nue with this progl.am.

cc. to
Irs. Lee

Sincerely,

;17
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1609 Otis Stryot, N. i.
Washington, c. 00I

.ratitia my ZI, 1972

Mrs. Doris Ifundley, Principal
John Burroughs School

& Monroe Street, N. E.
Washington, D. C. 2001;1

Dear Mrs. Ilundley:

We, the parents of Craig W. Wash;ngton, a student currently
enrolled in Ow Montessori preschool class at the john Burroughs sellout,
would like to strongly recommend the continuation of the Montessori
classes for the coming school year.

We sincerely feel that the instruction that the children are
receiving from this program, under the guidance of Miss Leo and Mrs,
Thompson, will benefit each child not only acadenlically, but help to
build their moral character and body. I am sure you have observed the
many things they have learned. Wo.are aniazed and pleased at what their
minds can retain at s6ch an early age. We believe that the learning pro-
cess should 1.! started at an early age, 2 1/2.- 3 years of age, possibly
using the Montessori method.

. truly- enjoy asking our son Ca.aip what. he has learned in
class today. The many things he has learned in 511(.11 a short lime period,
(lovonwer....aarmary) lethch; o". to believe that at the end of this school year,
their knov.leclge will be 100-fold. Tlw continuation of this learning process
this cooling school year, would be oilich ntore rev:arding. Craig has learhcqi,
as well as the other children', songs that hav ine:tning to him, new letter
sounds that he can relate to the begin»ing of wo).ds, to his name, his friends'
name, and the members of his fatuity. In addition, Ile aan distinguish by ear,
the beginning sounds of words relative to the sounds that lw has had,k»ows
the days of the week, the date, month, year, parts of his.body., tin: various
colors, how to organize work habit:,,, the special days of each month. llere,
I vould like to coonnent on a recent special event Odell we celebrated, the
late Dr. Martin Luther King, Jr.'s birthday. My son told ow (his mot)ier)
that we would celebrate, the next day, Dr. Martin Luther King's .Ir. birthday;
he had been killed serving his people, but emphasized to me, that it was
Martin Luther King, Jr., not his father who was dead; that the father was
soil living. How a Ion r year old could renwolb,..r or diatiagoish betwc.an Which
King was dead 01 living, stating that iL was the junior King, not the senior King
that was dead, amazed ( I ann not so sure that some adults know that the
senior King is Still alive.) These are but a few of the important things nu.
Montessori claases have learned since their ti;I:;s meeting in Ne.vernber.



Mrs. Hundley
January 21, 1972
Page 2

I feel that by the end of this school year, possible some children could
lie ready to enter the first grade, and this grade lebel should be continued
under the Montessori program.

!Since the inception of the program, the parents have been
invited to confer with the teachers relative to the program and our
chiMrens' progress. We have also been invited to sit-in on class Sessions
in order to observe whal'is being taught.

I believe that it would be a catastrophe to the 36 children now
enrolled in the program under the guidance of Miss Lee and Mrs. Thompson,
to end at this school year. One of the greatest gifts we can give our children
is the gift of knowledge, of wanting to lea in and the joy of learning, this I
believe, the children are experiencing now.

We sincerely would like to request the continuation of the
Montessori. program under the instruction Of.the present staff, at the
John Burroughs school. 1 arn sure this program wilt bring credit to the
educational, process at. ohn Burroughs.

Sincerely vouies,,

) / t 75
be

Mr. & Mrs. Eugene Washington
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January 260 1972

-

Mrs. Uundley
Montessori ProSchool
Burroughs Elcuantary School

Dear Mrs. 'Wadley:

We as parents of one of the children'in this program would like
to say a few words about this program. I would like to say that our
child las really developad with the help of this program through the
patienc4) and the determination of your skillful staff that you have
on hand. We feel as working parents of this child it would have
taken a 1..uch longer tims to produce what has been done for oUr child
in such t short ttr,a here.

We cannot say enough for the program that has been set up at
Burrough. vi hope that program is extended for many yoors to come
and th;.! .LNI- give it up.

Sincerely.

/3

Mr. and Mrs. George Murdoch

86
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PROViDENCE HOSPITAt.
1150 VARNUM STREET, NORTHEAST

WASHINGTON, D: C.. 20017

January 28, 1972

I am very interested'in having my daughter.continue

attending Montessori Sdhool. She has gained a great deal

out of Tier experience at this school and my wish is that she

continue at Montessori.

The ootsianding program should continue to help all those

registered in the school.

If I can Lst in any way please call on me for any help

can provide.

SiAlcerely yours,

IAULA WADE



Concinuing Education and Services for

School Age Mothers

Report prepared by:

Lavolia W. Vails
Coordinator of Evaluation
ESEA, Title III



Continuing Education and Services
For School Age Mothers

Unfortunately, an Interim report for this project is not available.

The budget freeze presented severe hardships for the Project Director
in efforts to get this program implemented.

The Departments of Research and Evaluation made several contacts
with the Director concerning the project. It was explained to us (as we
already knew), that efforts to begin were impossible.

The Coordinator of Title III was contacted by the Departments of
Research and Evaluation concerning the status of the evaluation of the
project. The concensus of opinion was that the external evaluation .
should be postponed until September. This would allow some time after
the freeze for the project to be implemented. The Project Director was
informed of this decision.

Listed below are reasons given by the Project Directt for the late

beginning of the project:

1) The Webster nursery is still to be set up for fifteen infants.
(This was no fault of Webster personnel). The Webster School
Advisory Council convened. This council was composed--and is
still active--of students, parents, nurses, child development
personnel, physicians, social workers, administrators of day-
care programs, a nutritionist, a parochial school teacher, an
educational specialist from the Office of Education, the di-
rector of a maternity home, and a school principal. Plans

were made by this group for the facility and the selection of
personnel.

The architects of the Department of Buildings and Grounds work-
ed with a sub-committee in planning the physicat setting of
the nursery. It is now hoped that the facility will be avail-
able for operation by the time school opens in September, 1972.

2) The process of classifying positions for nursery staff has
taken more than one-fourth of the grant year. Vacancy announce-
ments were finally circulated by the Personnel Committee of
Webster School Advisory Council. Applicants were reviewed,
selections were made, and recommendations submitted to the
Department of Personnel.



3) Classifying and hiring of personnel delayed orders for equip-
ment and materials for the nursery. This has now been done
by volunteers.

This department realizes the state of consternation of the Project
Director and hope that future endeavors of this project will offset the
delays which have caused the late implementation of the project.



Development of a Complete School Program

for Rubella Children Beginning During The

Pre-School Period

Report prepared by:

Dr. Donald W. Brown, Ph.D.



Interim Report on ESEA Title III

Special Education Project - Rubella Children:

'A Complete School Program

Donald W. Brown, Ph.D.

INTRODUCTION

Rubella Children: A Complete School Program, a project of the
Special Education Department of the District of Columbia Public
Schools, was initially funded by ESEA Title III in January, 1969,
and is now in its third year of operation. Designed primarily to
provide educational opportunities for young hearing impaired children,
who might also have other handicaps concomitant with maternal
Rubella, the project has consisted of three classes with an approxi-
mate annual enrollment of 18 children.

As the general and specific objectives of the program have
been discussEd in detail in Each yearly proposal and in previous
evaluation reports, those for the first two years will not be
repeated here. It is sufficient to note that basically the first
year of operation was devoted to identification and placement of
children into groups, the organization of class and administrative
procedures, and the exploration of a variety of curricula materials.
During the second year the continuity of enrollment, staff and general
procedures permitted more time and energy to be spent on a refinement
of instructional techniques and a greater individualization of both
goals. and teaching strategies. As the objectives for the third year
of the program varied somewhat from the original goals, they will be
indicated and will form much of the basis for the organization of
this report.

In the proposal for the current, or third year, it was contended
that due to the number of hearing impaired children in the District
who were not being provided educational services, the Rubella Project
should expand from three to five classes. It was also proposed, in
line with this evaluator's recommendation, that all of the classes
be housed in one building and that there be a non-teaching coordinator
responsible for organization and administration. While instructional
objectives were to remain basically the same, the suggested focus for
the third year was the further refinement and assessment of programs
and techniques with specific attention to be given to Project LIFE,
a programmed langunge series, Peabody Rebus Reading Program, Dubnoff
Perceptual Skills, and the Body Movement project.

5



EVALUATION

This interim report will attempt to describe the current status
of the Project with particular emphasis on those areas which are
germane to deciding if and how the Project should become an on-going
part of the District of Columbia'a Special Education endeavors after
the termination of Federal funding.

The information presented, and conclusions reached are based
on confeiences with the Project Coordinator and teachers, frequent
observations of classroom procedures, two discussion meetings with
the entire staff, a review of administrative communication with
agencies, parents and Public School personnel and several
formal and informal assessments of individual students. The three
major areas which will be discussed are organization, materials
and instruction.

Organization

Several major organizational changes have affected the Rubella
Project. The two classes previously housed at Grant School and the
one class (deaf-blind) located at Magruder all moved to Jackson
School in Fall, 1971. A coordinator of the Project was hired, but
not until December, 1971. And two of the three Project teachers,
one of whom had been on the staff since the inception of the Project,
did not return. One moved out of the area and the other entered
graduate school. This necessitated the hiring of two new teachers,
which was not accomplished until after the normal school opening
date. Thus the third year of this Project began with a new.location,
a new coordinator, and only one of three teachers who had been with
the Project since its beginning. And, as will be discussed in more
detail further along in this report, only one member of the teaching
staff is a trained and certified teacher of the hearing impaired.

While every school district has occasional fiscal and personnel
difficulties (and the District of Columbia has had some rather serious
ones in recent months) and while it is almost inevitable that a certain
amount of disruption will accompany any relocation of classes and
change in personnel, several problems have beset the Rubella Project
which, in the opinion of this evaluator, could have been prevented.

1. During the recent financial "freeze" experienced by the
District Schools, the Rubella Project, although primarily
supported by non-District funds, was forced to delay necessary
purchases of equipment, materials and supplies. This was
particularly disturbing for a program attempting to establish
itself in a new location with the necessary setting up of
office and classroom space.

-2- ;
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2. At the beginning of the school year, the teacher aides
who had been working with the Project teachers at their
former schools were assigned to other classes in the District,
even though their salaries were being provided through Title III
funds. Only through the concerted efforts of the new coordinator
were these aides eventually returned to the Project classes, but
not without unfortunate interruption of the continuity of the
program.

3. Although it had been known for at least two months prior
to the end of the last school year that two of the Project
teachers were not returning, replacements were not hired
until after the regular beginning of the fall semester -

one as late as November. Only one of these teachers was
trained and experienced with hearing impaired children -

and due to discouragement over lack of materials and seemingly
unnecessary delays in getting the Project going, she left after
about one month.

When the present coordinator began her duties she attempted
to impress the Personnel Office with the necessity of recruiting
and hiring only qualified teachers of deaf children. She
pointed out the nation-wide demand for such teachers and the
imperativeness of early and thorough recruitment. Part of her
concern was due to the fact that she was intent on implementing
the proposed goal of increasing the Project to five classes, and
was conscientiously striving to prevent delays in the education
of children on the "waiting list."

4. In conjunction with the above point, when the Coordinator
attempted to get the names of children for whom reportedly
two more classes were required, she was unable to obtain a
list of names from anyone. To the date of this report she
has still not been informed of any children needing enrollment
in the program. Due to the urgency of statements in the
Proposal, however, the Coordinator had begun negotiations with
prospective teachers. A fourth teacher is being considered who,

again, is totally untrained and inexperienced in teaching
hearing impaired children.

Obviously, before any informed decision can be.made as to the
continuation of this Project, it is imperative that some concrete
evidence of children needing such services be presented. In
addition, even if there are hearing impaired children requiring
educational provisions, their needs cannot be met except by the
most highly trained and qualified teachers of the deaf. While
it is eminently clear that individuals trained in other areas of
special education can contribute to the success of a program for
the hearing impaired, it is equally clear that major teaching
roles must be filled by specialists.

-3-
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In spite of the above mentioned serious problems confronting
the Rubella Project at the present time, it must be strongly stressed
that the Coordinator of the Project and her staff are fully committed
to serving the children enrolled. The Coordinator has done an exem-
plary job of maintaining morale, aiding her new teachers in the
organization of their classrooms and procedures, and attempting to
orient her teachers to deafness thrpugh workshops and other types of
in-service training.

Materials

Upon moving to their new location, the Project staff discovered
that many of their materials, specifically purchased for the program
and with Title III funds, had not been moved with them. Not all of
these materials have been recovered at this date. And a great deal
of time was expended in locating and retrieving the materials that
have been returned. One of the major programs started during the
second year of the Project's operation was Individually Prescribed
Instruction (IPI) in mathematics. The materials for that program
were received at Jackson School only a matter of weeks ago, repre-
senting a seven month delay in implementing this important educational
activity.

A second major.concern in the area of materials is that the
almost entirely new staff was totally unfamiliar with many of the
programs which had been previously used. Consequently, although
willingness to learn was relatively high, there were delays in
beginning to use the materials, inappropriate and/or inconsistent
application, and in some cases, namely, the Peabody Rebus Reading
Program, almost total termination of the program. Some new approaches
have been introduced by the new teachers, primarily because they were
ones with which these teachers were familiar. While time has not
permitted a complete evaluation of the effectiveness of these ap-
proaches, their use at this date does in some ways turn the third
year of this Project into a "first year." While Project LIFE and
the Body Movement program have continued, only the latter, which as
noted in a previous evaluation report is actually tangential to the
major objectives of the Project, has been regularly scheduled and
systematically applied. The two new teachers are not fully cogni-
zant of the goals and procedures of Project LIFE and thus have been
rather frustrated in their efforts and, in the opinion of this
evaluator, prematurely concluded that its continued use would be
only minimally beneficial to the children.

Instruction

Of necessity, this report has been highly critical and negative.
The problems noted cannot be left unattended if quality education is
to be provided hearing children. The criticisms must not be construed
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to imply, however, that no effective instruction is taking place.

Relocation has solved some of the previously reported busing
problems and consequently most of the children are spending more
actual time in classroom activities. Two of the teacher's aides
have been with the Project for at least two years and have thus
been able to help the new teachers and have assisted greatly in
preventing total absence of continuity. While appropriate
individualization of instruction is still lacking in each of the
classes, the teachers are aware of this and in various ways, to
the extent of their ability, are attempting to correct this problem.
In addition, a trained teacher of the deaf, who is pursuing graduate
study is engaged in an advanced practicum experience at the Project
in which she provides individual tutoring MO times a week.

An obstacle to optimal instruction is the heterogeneity of
students found in each class. Contrary to a statement in the third
year proposal, these children are not all hard of hearing. Some

are profoundly deaf; some have only minimal losses. In the deaf-
blind class, these differences are extreme. In the youngest class,
one child in particular could profit from extensive speech work and
language development primarily through auditory means while some of
his more impaired classmates require a highly visual system of CAM-
munication.

, In the deaf-blind class there are two children who are receiving
virtually no instruction at all. The teacher is depressed by what
she considers to be a poor prognosis and does not appear to know the
teaching strategies to apply.

Less than two months remain in the current semester. Several
of the problems discussed are being worked out and if the current
staff remains intact, it is not inconceivable that an effective
educational program can be developed. The evaluator is in the process
of assessing progress of individual students who have been in the
Project since its inception. That some gains have been made cannot

.be denied. That the rate of progress is satisfactory, however, is
highly conjectural. The new Coordinator of the.Project is perceptive
and hard working. With total support from all units of the District
Schools considerable improvement of the Project can and. must be made.

-5-
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7580 AnnapoHs Road ::=L10
Lanharn, Maryland 20801

(30U 577-6663

Dr. Mildred Cooper, Assistant Superintendent
Division of Planning, ReSearch .11.nd Evaluation
District of Columbia Public Schools

4

Dear Dr. Cooper:

March 17, 1972

Herb are thirty-five copies of our Interim Evaluation Report of the
Parent-Partner Program at the Aiton Elementary School. We find this
to be a well motivated activity of value tc the pupils and helpful to
the_teachers.

Because funds for an outside evaluator were not avrala Lle at the
beginning of this program no other groups of pupils re formed
for.purposes of measuring comparative progre,s. Also no pre-
tests were administered to pupils referred to the Parent-Partners
for tutoring and/or indivi.Flual laboratory work. This was not the
fault of the project.

a.

;What has been done was to gather teacher estimates on their pupils'
improvement academically, to ask the parent-:partners about academic
growth that they have noted and to do some informal questioning of
the pupils themselves . Data from all three of these sources are
favorable.

Although approximately one fiundred and eighty pupils have received
regular academic assistance, many more benefit from Parent-Partner
special features. Among these are: (1) group reading instruction in
the Comtutor room which is manned by the parents under teacher super-
vision and (2) a voluntary number of older pupils who receive nutrition
guidance and demonstration coo!:ing. Even the cooking is related to
reading, spelling and z!rithmetic.

Attention is called to the fact that the Parent-Partner Traineeship only
began in January and has not had the opportunity of a full school year
for operation. For this, as well as its supportive academic function,
the program deserves continuance to afford a period of time during
which pupil progress can be mçasured objectively.

K."
. IV I-

cerelySin

4% . :Z;

Ervin 'Rose , Ph .

Director
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PARENT-PARTNER TRAINEESHIP

INTERIM EVALUATION REPORT

IPrepared by:
Educational Improvement Services, Inc.
7580 Annapolis Road, Suite L 10
Lanham, Maryland 20801

March 31, 1972

This interim evaluation report of the Parent-Partner Traineeship Program
at the Aiton Elementary School comes at the mid-point of the training period
(December 6 - May 31). The negotiated service contract for an outside evaluation

Iwas awarded March 2, 1972. The report, therefore, covers only one month of
observations, interviews, conferences and collection of check list and question-

- naire data by the evaluating agency.

In order partially to offset this differential in time span, the evaluating
- staff of Educational Improvement Services, Inc. carried out a concentrated
Ischedule of site visits and other contacts with the project. It is anticipated that
during the remaining half of the Parent-Partner Traineeship Program the scope

- of evaluation will have a longer time period base which will provide a better
iopportunity to acquire the perspective initially envisioned in the evaluation design.

The basic purpose of the Parent-Partner Traineeship is stated as "the1.
1 establishment of a systematic training program to bring parents into partnership

_

with the general school program and to foster parent-pupil partnership" in order
r "to reinforce and extend the educational experiences of chfldren." On the whole
1 this is being accomplished. Further this training program was to focus on the.

academic and school adjustment needs of the children. That is evident as its

1.
7 parent-service focus, but no criteria were included in the proposal, other than
teacher referral of pupils, for determining these needs.

I Three over-all objectives are described in the Parent-Partner proposal.
1. They are: (1) parent training through participation in learning activities with

the children, (2) development of a curriculum guide for parents, and (3) estab-
elishment of a training center for a continuing program of parent-partner traineI -

ship.

1
This interim evaluation report concerns itself mainly with the first general

objective. Activities geared toward accomplishing the second general objective
are subsequent to this dote. Only implications can be drawn about the third

1 ,
general objective since the outlook for its development is in the future.
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As an outgrowth of conferences with the program Director by the
evaluators and, later, by the Department of Planning, Research and Evaluation
of the D.C. Public Schools, a list of specific activities that the trainees are to
become proficient in was submitted as an addendum to the original proposal.
Twenty-one of these specific activities come under the first general objective
training. Within the month of March the evaluation agency staff was able to
observe and/or gather evidence in relation to ten of such activities, three of the
seven specific activities that fall within the scope of general objective number
two, and two of the activities that relate to general objective number three.

Areas evaluated by Educational Improvement Services, Inc. , cover:
Staff, Program Setting, Trainees, Training Program, an overall appraisal of,
Project Functioning, as compared with the Parent-Partner Traineeship proposal
and Recommendations. Most of the recommendations already have been dis-
cussed with the Director as part of "feed back" on site visits or, subsequently,
in telephone conversations.

STAFF

A Director, two school aides and a secretary were the personnel approved
in the budget. A weakness in staff is that, to date, no secretarial help has been
secured. This places an undue burden on the Director through demands on her
time for secretarial duties that should be spent on training and administration.
Also considerable overtime is required to handle both sets of responsibilities.
The difficulty is said to be the recruitment of a part-time ,secretary for a tem-
porary position whom the Personnel Department is able to certify for a Grade 4
clerical position. This is a situation which every effort should be made to remedy.
The Director, whose idea the project was, appears thoroughly committed to
providing educational experiences for the participants and for the benefit of Aiton
School,

The two School Aides have been on time and on the job whenever the EIS
(Educational Improvement Service) evaluators have made site visits. They have
pleasant manners and show a personal interest in being useful to the Director,
the trainees and visitors.

There is much evidence of cooperation and support of the traineeship
anz! 176, makes ior a neaithy

relationship among the faculty, parent trainees and pupils. The results are
freedom in communication and full utilization, of the school's resources for the
training program and visa versa. BecauSe of this close inter-relationship the
principal thinks that it will be a vital lois to the teachers and children if the
project is not continued. The late funding date has limited the benefits to the
school from the project to only one semester.

1434
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Resource specialists assigned to the Aiton School in art, mathematics,
psychology and reading have been made available to the Parent-Partner
Traineeship during its orientation sessions and at special workshops. As the
project's budget contains no money for consultants this resource of the school's
specialists has been of inestimable value. Actually these specialists can be
equated as a supplement to the training staff.

PROGRAM SETTING

The Parent-Partner training program is housed in one section of a
temporary buildmg onothe Aiton School grounds. The space consists of a
small office, closet, sanitary facilities and a classroom. The physical
accommodations are adequate for small group activities of parents and pUpils.
It is obviously overcrowded when all of the parents are there for workshop
and other total group instruction. All of the chairs, With a few exceptions,
are built of a size for small children. Parents, as adults, cannot sit comfor-
tably but have voiced no complaint. Other equipment are book shelves, long
work tables, one desk, a piano and few portable items like a record player
and blackboard.

Fortunately, several of the training segments are scheduled inside the
Aiton School building. These include cooking, classroom assistance, hall
monitoring and operation of the corntutor center.

The instructional climate within the Parent-Partner Traineeship quarters
is one of warm friendliness. There exists excellent rapport among the trainees,
aides and the Director. In reply to one of the items on a trainee questionnaire
eighty per cent of the respondents said they felt very welcome. Fifteen percent
indicated that they felt comfortable in the program and five percent failed to

answer.

Materials produced for current instructional purposes are displayed
along the walls and on the shelves. Work records, .however, are not maintained.
During the individual learning laboratory period, one or two children receive
the undivided attention of one adult. These relationships too appear to be warni
and friendly. The cheerful appearance and relaxed atmosphere prove attracti-ve
to visitors and, presumably to the parents and pupils. Space limitations,
however, may be detracting from the program as there is no sense of privacy
in the seating f the parent-partners (trainee and pupil) when working together
to improve the pupilg academic achievement.

flO5
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1 TRAINEES

The program was set up originally to involve thirty parents as trainees.
Registration was open to the first thirty who applied. Twenty-seven parents
enrolled. Three or four have discontinued, reportedly due to personal reasons.
An average of the total group attendance is approximately twenty. Normally
the attendance pattern is that of small groups of five to seven trainees who
rotate on different days during the school week. About 75% of those who enrolled
learned aboutthe opportunity through a letter brought home from the school by
their children. This occurred only two weeks in advance of the traineeship. Some
follow-up contacts were made by the Director but the shortness of the time element.
probably accounts for a smaller response than was anticipated.

In answering another questionnaire item, practically all of the parents who
enrolled said they did so because they "want to help the children'.'. A few of the
parents are tutoring their own child in the program.

All of the trainees are.women most of whom have children who attend Aiton
Elementary School. Some have as many as from four to six of their children in
Aiton, others have older children who were promoted from Aiton to junior high
school. Two or three are not parents of Aiton pupils but all reside in the Aiton
neighborhood. They vary in ages from young parents about in their twenties to,
at least, one grandmother. Academically, ninety percent had gone as far in
qehool as the 10th, llth and 12th grades. Ten percent ranged from 3rd to 6th grade
$, school attendance.

In the Parent-Partner Traineeship proposal fathers were to be involved in
a capsule workshop. This is another feature of the program that has not yet
occurred. It is planned to be attempted during the latter part of April or early
in May. At a conference participated in by representatives of Federal Programs,
the Department of Planning, Research and Evaluation and Educational Services, Inc.,

rwith the program Director the importance of this activity was stressed and sugges-
itions made both for recruitment of fathers and for possible training activities suited
to them.

IiTHE TRAINING PROGRAM

Reading, story telling, mathematics, manuscript writing and arts and craft
tdemonstrated by specialists and with some practice by trainees constituted the bulk

:s

.of the Orientation Workshop. One session dealt with child development. This
Ioccurred during the first week of the Parent-Partner Traineeship. The last day
-was given over to team assignments, a meeting with the teachers, and routine
.procedures such as schedules, record keeping etc.

Trainees' responses in evaluating the Reading Orientation phase of the Workshop
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! THE TRAINING PROGRAM (Contld)

Iindicated that five parents were not in attendance at some of the sessions. Four
of those who did not attend noted that they would like to have another opportunity

Ifor this.

Five, not necessarily the same, of the parents enrolled rni.ssed orientation
I sessions in mathematics. Only two stated on a questionnaire form developed by

the Director that they did not learn anything new. The remainder responded
affirmatively that this was of value to them and that they would like to know more

1
about the new mathematics.

At later dates in the training period repeat workshops in both reading and
Imathematics were held. Evaluations by the parent-trainees of these subsequent
workshops showed more understanding of the demonstrations and more requests
were made for further training. Again, absenteeism was a factor ranging from

I
four to seven who rnissed the presentations. Some of this was due to late regis-
trants who were not yet in the program on those dates. .

1

.

ITrainee evaluations of their orientation are contained in the following table:

1

Workshop Topic Ve ry Useful Us eful Not Useful

Description of the Program 21 3

Good understanding of the 24 1

Parent-Partner Traineeship

IChild Development 22 1 1

Reading 21 2

Story telling 17 6

ISharing with others 16 6 1

1 Manuscript writing 15 7
i

Book binding 13 7 1

IMeeting with teachers 21 3

ii

107



6

THE TRAINING PROGRAM (Cont'd)

The most significant learning was checked as the new mathematics. How
to work with children and how to read and make stories more enjoyable received
good ratings. All other items were ranked at or near the bottom of the scale,
including goals of the school system and the meeting with teachers.

Ways in which the Orentation Workshop might have been more helpful to
the trainees centered around more time. One suggestion was for a weekly work-
shop, while two parents described the orientation as 11 perfect".

Parents' expectations of what they hope to learn spot lighted "Problems
Ichildren have and how to help get education over to them". The use that they
thought theY could make of this knowledge was to assist their own children as
well as other Aiton pupils. The new mathematics was checked as the most im-

Iportant learning for them so far and ranked equally with "more about everything"
in replies to what else they would like to learn. As for changes in the training
program they are well satisfied with it as it is. Five have tutored their own
Ichildren and seven have worked in the laboratory as team members with their
own children. It is estimated by the Director that the training program has
enabled parents to help one hundred and eighty pupils individually, as well as

Iassisting fourteen teachers in their classrooms.

TEACHERS' OPINIONS

The worth of any training program can be judged by the product it produces.
In this instance the product is the trainee. After the first two months of training

Ithe Director obtained evaluation reports from the fourteen teachers to whom
parent-partners had been assigned. These are their estimates:

Limited
1 Commentary High Degree Average_121.1gL...ef Degree

Seems to like the children 13 1

ISpeaks in a kindly manner 12 2.

IInteracts with the children 11 3

*Sensitive to children's needs 8 6

1 Holds individual conversations 10 4

i*Fosters small group activities 7 7

I Provides individual instruction 11 3

I. Works in team relationship with teacher 12



7

TEACHERS' OPINIONS (Cont'd)

'The fact that no trainees appear in the Limited Degree opinion column, as
observed by the teachers, attests to real e ffectiveness of the training program.
All teachers stated that the Parent-Partners have made a positive difference,
but most thought.that the pupils could have made more progress if their Parent-
Partners had been able to come to the classroom more than once a week.

Results in terms 9f changes observed by teachers in their pupils were:

Changes

More positive self-concept

A feeling of being successful
in some way

*An improved attitude toward authority

IImproved social behavior

More respect for care of property

Greater group acceptance

I.*Increased school attendance

Academic progress in reading

High Degree Average Degree Limited Deoree

3 9 2

3 10 1

1 7

3 7 3

12

4 7

1 8 4

3 3

*The items with an asterisk were marked by EIS to indicate a need for more

I.

emphasis in the training program.
,

I s

1

IL

OVERALL APPRAISAL

The Parent-Partner Traineeship has several strengths and some correspond-
ing weaknesses. One great strength of the program is that the parents seem to
enjoy their learning experiences. Interest is maintained at a high level without
a sense of pressure, except for time. Their own initial desire to help children,
coupled with this enjoyment of their own learning experiences, should.prove to
be a motivational force in the improvement of academic achievement and social
adjustment of the pupils with whom they are partners. Emotional feelings and
attitudes can be transferred even without actual transfer of training.

i1.09
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OVERALL APPRAISAL (Cont'd)

One grave weakness is the now unavoidable lack of comparison groups
against which the progress of the trainees and the participating pupils can be
measured. This lack could have been avoided if the evaluation had been con-
tracted to start with the beginning of the project. If matching comparison
groups were not available both the parents and their pupil-partners could have
served as their own comparative yardsticks of progress by the administration
of assessment instruments at the start and again (the same or alternate ones)
at the cloSe of the training period. Without this comparative information any
gains in achievement have to be based on subjective opinions. What value there
may be arises out of viewpoints from different sources: program staff, Aiton
faculty, parent trainees, and evaluating agency. There will be an informal
sampling of pupil opinions the soundness of which is limited by the young ages
of most of the pupil participants. Theirs will be more in the nature of spontaneous
answers than in thoughtful criticism. Altogether the evaluation data will be char-
acterized by breadth rather than by in-depth factors which might be treated
scientifically.

There is a strength and corresponding weakness in the training program.
The flexibility of its structure makes it possible for the parent learning experiences
to be fitted readily into whatever activity of the Aiton School is most productive to

1

the school, This affords the parents a variety of school program experiences
which would not necessarily by incorporated in a formal training outline. The
,weakness is that here, again, are unmeasurable factors. How can specific learn-

i ing outcomes be used for evaluative criteria unless the learning activities are
I arranged and experienced sequentially to lead towards these outcomes? Although

the Parent-Partner Program pattern can be used as a theoretical model, the
l'unplanned diffusion of activities could not be replicated as to content.

A statement of objectives when not worded in concrete performance terms,
Iand accompanied only by a listing of kinds of learning activities, leaves leeway
for accidental learning content as easily as for formally acquired skills and know-
ledge. This two way learning procedure -- planned and unplanned but capitalized

r1 on -- is good if no standards are to be met. Otherwise this makes for quantitative
i judgment of achievement rather than also providing a qualitative one essential for

reliability.

RECOMMENDA TIONS

The following recommendations are more in the nature of suggestions for
strengthening the current training program, and as guidance for its continuation
or the establishment of a Parent-Partner training center. They already have



RECOMMENDATIONS (Cont'd)

been shared in "feed back" to the program Director and, to some extent,
incorporated into the ongoing training as well as in future planning. Given the
limitS in evaluation techniques as previously described the recommendations
may add some dimensions to the program's direction.

Outside independent evaluation service should be contracted to run
concurrently with the program, from its beginning until the end. Only
in this way Can the full values of evaluation be assured.

III. Objectives of the training program should be expressed in specific
performance terms as criteria f.or judging outcomes of the training.

IIII. Minimum standards expected in performance should be qualitatively
as well as quantitatively defined.

IV. Recruitment of potential parent trainees should take place much in
advance of the program. Several procedures for c antacting the parents
should be used along with any necessary follow-up to secure an adequate
number of applicants to begi.n training, as well as to have a reserve list
for substitutions.

IV. If no educational criterion may be applied in selection of applicants,
pupils assigned to them as partners should be reasonable below the
trainees in grade level.

VI. The orientation phase of the program should be lengthened before trainees
become involved in any classroom observation or pupil activities.

1

VII. Orientation should he broadened to include more basic information about
child development and behavior, trainee self-image and communication
3kills. These should be in addition to school instructional skills in
reading and mathematics, and to acquaintanceship with the fundamental
goals of public education, school program, personnel and procedures.

VIII. The curriculum guide for parents that is to be produced should be used
as a training manual in order to insure sequential learning experiences,
appropriate and innovative methods, and minimum standards of achievement.

IX. This program is worthy of continuance if it is more structured so that a
research factor may be introduced through comparison measurement of
learning progress.
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RECOMMENDATIONS (Cont'd)

X. Preference should be given to pupil partners in the primary grades to
prevent more serious problems when they move in to the intermediate
grades later. Prevention is a wise and economic investment. Another
argument in favor of concentration of assistance to the primary grade
'pupils is-that the learning activities observed by the outside EIS evaluators
are more closely in line with that age level, and the amount of academic
knowledge and skills required of the parents as tutors and classroom
assistants are less than are needed for the upper grade levels of instruc-
tion.

XI. If the Parent-Partner Traineeship at Aiton is to become a training center,
this should be done by replication of the pattern, use of the parent curri-
culum guide, and supervision by the present Director rather than by an
attempt to utilize the space and other facilities at Aiton as a central
training center.

XII. More direct tie-in with home work centers should be explored and built
in to the program if practical. The Academic Achievement team that
visited the Aiton Parent-Partner Program and voiced a favorable impres-
sion to the EIS evaluator included a Homework Center representative. He
expressed the thought that the Homework Centers might benefit from the
Parent-Partner resources.

'A -A e )
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